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EMAIL/FAX/CALL-IN INSTRUCTIONS

There are three ways in which you can interact with the panelists:

E-MAIL: Before AND DURING the program, you may email your
questions to the panelists at: showquestions@so.mnscu.edu.

@ )

FAX: Send your questions and comments to 1.800.657.3678

CALL: You are encouraged at any time during the program to call in
your questions and comments.

The toll-free telephone number for call-in questions is:

1.800.657.3677

HOW IT WORKS: Your call will be answered by a member of our staff, who will ask for your
name and site location. You will then be put on hold. While you are on hold, you will be able
to hear the videoconference through the telephone. Stay on the line so we can communi-
cate with you if necessary.

If your call should be accidentally disconnected, call again and tell the operator you were
disconnected while waiting to ask a question.

When prompted or introduced by the program host, give your name and site location, and
state your questions as clearly and succinctly as you can. Please be aware that while you
are asking your question and while it is being answered you will be “on the air.” Please
remain on the line until your question has been answered and your call has been
disconnected.

BETTER AUDIO: To minimize the possibility of any technical or program difficulties that may
be caused by audio feedback, we suggest you locate the telephone away from the audio
speaker at your site.
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FAXQUESTION SHEET
FAX: 1.800.657.3678

Enter your question or comment below in 25 words or less and print clearly so that the
moderator can read the question.

Name:

Viewing Site, City, State:

Question or Comment:
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PANELISTS

Linda Baer is Sr. Vice Chancellor for Academic and Students Affairs Minnesota State Colleges
and Universities. Before joining the Office of the Chancellor staff, Linda was the Senior Vice
President for Academic and Student Affairs and also Interim President at Bemidji State University.
Linda provides leadership throughout the State of Minnesota and presents nationally in academic
innovations, e-learning and services, bridging higher education with the workplace, assessment and
accountability, educational transformation, and the development of alliances and partnerships. Her
recent publications and presentations include work in the challenge of change, myths and realities
of technology-enhanced education, and the blueprint for building strong partnerships. Linda co-
authored a book entitled, Partnering in the Learning Marketspace.

Darren Cambridge returns to the classroom this fall as Assistant Professor of Internet Studies
and Information Literacy in New Century College of George Mason University after several years
working with AAHE and EDUCAUSE. As Director of Web Projects at AAHE, he worked with
academics and technologists to envision, build and use online collaboration tools to support such
programs as the Carnegie Academy Campus Program and Engaged Campus in a Diverse
Democracy. As a National Learning Infrastructure Initiative Fellow, he co-lead EDUCAUSE’s
virtual community of practice initiative and researched ePortfolios and lifelong learning. While at
the University of Texas at Austin, he lead the design of the award-winning Learning Record Online
electronic portfolio system. Currently, he facilitates EPAC: The Electronic Portfolios Community
of Practice, and chairs a development group on ePortfolios for the IMS Global Learning Consor-
tium that is developing an interoperability specification for electronic portfolios.

William J. Flynn compiled 33 years experience working as faculty and administrator in commu-
nity colleges before retiring as Dean of the Division of Community Learning Resources at
Palomar College in California in 2001. He is currently Managing Director of the National Council
for Continuing Education & Training (NCCET). His numerous publications include articles for

the Community College Journal plus white papers on certification and electronic portfolios for
NCCET. He produced the annual North American Conference on the Learning Paradigm, held in
San Diego 1997 - 2001, and currently co-chairs the annual Learning Summit Conference for the
League for Innovation in the Community College.

Paul Wasko is currently the Director for Online Academic Services and related efforts within the
Academic Affairs Division of the Minnesota State Colleges and Universities.. This role includes
responsibility for project management and leadership of Minnesota’s Electronic Portfolio Project.
Prior to assuming this position, Mr. Wasko was the Assistant Director for iSeek Solutions.
iSeek Solutions is a public-private collective of state agencies and organizations focused on
addressing workforce and education opportunities.

Cathy Wurser, moderator of today’s program, is the Host of Minnesota Public Radio’s Morning
Addition, and the Co-host of Twin Cities Public Television’s public affairs program Almanac.
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ABOUT EFOLIO MINNESOTA

Achieve your education and career objectives with a personal electronic portfolio from eFolio
Minnesota. Digitally document and share your education, employment history, activities, and goals
with whomever you choose whenever you want.

Electronic portfolios are similar to “hard copy” portfolios, except that they are much more versatile
and are created in a virtual environment. No longer will you need to sort through boxes and files to
find your best samples - they’re all in your electronic portfolio. You can upload documents, pic-
tures, computer graphics, audio, and video files into your electronic portfolio to give your audience
an actual look at what you can do. It's easy to design portions of your site to meet the specific
interests of your target audiences. Access your electronic portfolio at any time from anywhere to
change or add content.

Three User Groups

The electronic portfolio creative tool is organized into three user groups: students, educators and
others considering a job or career change. Each category is designed to showcase your indi-
vidual strengths.

Students — Current students, K-12 or higher education. Showcase your educational accomplish-
ments, employment, volunteer experience and interests. Students under age 18 will receive a
private site requiring a password and username to share with others of your choosing.

Educators — Teachers, instructors and faculty members. Highlight your professional development.
You can include publications, presentations, and educational and career development.

Careers — Individuals who are seeking employment or others who are currently working. You can
market your career history, skills and other experience to prospective employers by directing them
to your electronic portfolio. If you’re under age 18, you will receive a private site requiring a pass-
word and username to share with others of your choosing.

What to Include

Everyone’s electronic portfolio is unique because our experiences and goals are different. The
scope of your electronic portfolio is limited only by your imagination. Consider including:

- Welcome: Summarize who you are and a bit about what visitors will find in your electronic
portfolio. Give your audience a flavor for what you're all about and let them know what you value.

- Career or educational objective: Write a statement summarizing your objective. To be mean
ingful, your objective should be as specific as possible.

- Résumé or curriculum vita: Summarize your education, achievements, and work experience.
Include detailed information on your skills.

- Assignments or work samples: This information is as diverse as your background. Upload
articles, papers, projects, reports, and publications so your audience can see your work. You
can even include computer graphics, audio
and video.
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- Surveys: Include a survey to ask your audience for their opinion of your work.
- Awards and honors: Scan certificates of awards, honors and scholarship letters.

- Additional education: List conferences, seminars, workshops and any other professional
development. Add courses, degrees, certifications, and licenses.

- Volunteer and extracurricular activities: List your activities or illustrate through a photo.
Students, consider music, sports and plays.

- References: List three to five people who have agreed to talk about your strengths, abilities
and experience. Be sure to include full contact information.

- Letters of recommendation and testimonials: Include praise you’ve received from employ
ers, customers, professors, and colleagues.

- Military records, awards, and badges: Include when applicable.

Using Electronic Portfolios in Workforce Education



Why Not Tell It Like It I1S?

The Case for Revitalizing the
Traditional Academic Transcript



Introduction

In recent years, the emergence of
non-traditional educational experi-
ences such as online learning and
certification, combined with the
growth of the lifelong learning mar-
ket, has presented a new set of chal-
lenges for the higher education com-
munity. Increasingly, the American
economy is technology driven, and
the need for trained personnel to
support the technology places new
demands on colleges priding them-
selves as the engine of workforce
development. The need for a
portable, market-driven credentialing
system in community colleges con-
tinues to grow, as colleges face the
challenge of satisfying an increasing
demand for credentialed
education/training that falls outside
the traditional timeframe and model
for measuring completion.

Complicating the issue is a rapidly
growing phenomenon in which ‘for
profit’ training companies are moving
into areas previously viewed as the
province of higher education — work-
force training, assessment of compe-
tencies, and the documentation and
awarding of credentials that carry
respect and value in the market-
place. The result is competition never
before experienced by traditional
education providers.

The American Association of
Community Colleges (AACC), in col-
laboration with Education Testing
Service (ETS), responded to the cer-
tification issue by publishing “Help
Wanted . . . Credentials Required:
Community Colleges in the

Knowledge Economy,” an extensive
work by two ETS researchers,
Anthony P. Carnevale and Donna M.
Desrochers. Additionally, to meet a
growing critical shortage in trained IT
faculty, an alliance between
Microsoft, AACC and Bellevue
Community College’s National
Workforce Center for Emerging
Technologies (NWCET) created the
Working Connections IT Faculty
Development Institute, one that will
provide advanced professional devel-
opment training for faculty in ten
states involving 400 colleges by
September 2003, increasing their
ability to provide contemporary tech-
nology training and opportunities for
certification.

Two affiliated Councils of AACC
also contributed to the credentialing
discussion by hosting invitational col-
loquia on the topic of certification
and its impact on community col-
leges. The Councils - the National
Council for Workforce Education
(NCWE) and the National Council for
Continuing Education & Training
(NCCET) - collaborated to produce
colloquia in Brainerd, Minnesota in
July 2000, and in Scottsdale, Arizona
in June 2001. Each colloquium pro-
duced a white paper that generated
widespread discussion as well as
recommendations for the considera-
tion of AACC.

Acting on these recommendations,
the AACC board of directors subse-
quently adopted 8 resolutions on cre-
dentialing and certification at its April
2002 Board meeting. Two of the eight

resolutions acknowledged that as
employers increasingly welcome non-
traditional education and credentials,
they are asking colleges to “certify
their product,” to stand behind the
education they provide, and to effec-
tively communicate that their gradu-
ates are ready to function effectively
in the world of work. Employers also
want to see a college transcript that
shows significantly more than letter
grades and seat time. In two of the
eight resolutions, the AACC board
focused specifically on the issue of
how learning is documented:

AACC will advocate for the expan-
sion of the current transcript system
to include non-credit courses and
programs at community colleges.

AACC will advocate for the imple-
mentation and utilization of electronic
systems to assist learners with the
development of a Career Portfolio at
community colleges.

To accelerate discussion and
heighten consciousness of these two
related issues, the two Councils col-
laborated on a third colloquium, held
in May 2003 in Milwaukee,
Wisconsin. Substantially assisted by
two local colleges, Milwaukee Area
Technical College and Waukesha
County Technical College, more than
60 participants representing industry,
policy makers and academia con-
tributed to three days of active dis-
cussion, analysis and reflection
among constituencies not often
engaged in ongoing dialogue.



The Colloquium Process

The Milwaukee sessions were
designed to take participants through
structured experiences and exercises
to maximize their input into the
process. Trained session facilitators
provided by WCTC were used in
small breakout sessions.

Day One: Framing the
Discussion

A series of presentations were
made to the entire group to set the
table for subsequent discussion. An
opening presentation reviewed the
reasons why the colloquium was
convened and examined current tran-
scripting practices. A panel of local
employers discussed what they
wanted to see in a transcript. A group
of educators representing both a
state system and campus interests
discussed the potential impact of a
new way of transcripting. One col-
lege’s initiative in documenting
Critical Life Skills was presented.
Several vendors already in the market
with electronic portfolios gave both
an evolutionary history of the technol-
ogy plus various examples of current
systems in operation.

Day Two: Transcript
Barriers/Possible
Solutions

Small groups were asked to
respond to a series of questions:
what should be documented on a
transcript? What are the barriers to
implementing non-credit transcripting

and electronic portfolios in communi-
ty colleges? Is the current technology
ready to meet these challenges?

Day Three: Developing
Recommendations

Small groups developed a series
of actionable recommendations
based on previous discussions. The
larger group synthesized their work
into a final set of recommendations.
Their work over three days is hope-
fully encapsulated in this paper.

The reader should note that the
contents of this white paper do not
represent an official position or vision
of NCCET, NCWE, AACC or their
governing boards. The paper is not
research based, but rather reports
what a cross section of participants
from education, business and stake-
holder organizations expressed in
free give-and-take exchanges. Not
everyone will agree with some of the
observations, opinions, conclusions
and recommendations developed by
the participants.

It is hoped that this document will
generate broad discussion, debate
and ultimately, action on a local and
national level.

The Business of
Workforce Development

With the implementation of the
Workforce Investment Act (WIA) in
1998, our country made an historic
step toward developing a national
framework for a customer-focused

workforce preparation and employ-
ment system, designed to help
Americans access the appropriate
tools needed to manage their
careers. The system was also intend-
ed to help companies find the skilled
workers they needed to compete and
succeed in business. One-Stop cen-
ters were to provide a full range of
services, including employment,
training and education services for
job seekers, plus comprehensive
employer services including
resources for placing job orders and
obtaining referrals, labor market data,
information/referral on training
resources, and business assistance.
The initial bill had many shortcom-
ings, but its impending reauthoriza-
tion is evidence that the structure,
with all its faults and virtues, will be
with us for the foreseeable future.

America’s community colleges,
long providers of transfer degrees
and occupational education for the
emerging workforce, now had a new
challenge. To be active players in
WIA and participants in the local
One-Stop centers, they now faced
significant competition, including the
corporate sector, and would be
viewed and judged by different stan-
dards than the accustomed accredi-
tation visit every ten years. Local
employers now saw themselves as
customers of the college, and viewed
graduates as the principal product
produced by the college. Employers
wanted these graduates to demon-
strate evidence of literacy, a sense of
customer service, and the ability to
solve problems and work with others.



While the graduate was eligible for
employment, the employers wanted
to know if the graduate was suitable
for employment.

Continuing this business
metaphor, employers looked for an
implicit warranty as documentation
that the “product” was ready to meet
the demands of the workplace. But
the only thing a college could provide
was an official document conveying
letter grades achieved by the student
in a set of courses taken during a
period of time - a college transcript.

Employers wanted more.

What’s in A Transcript?

When'’s the last time you looked at
your college transcript? What did it
tell you about your college educa-
tion? How much did it describe or
encapsulate your collegiate experi-
ences? How did it describe what you
learned? How did it document the
skills and abilities you acquired? How
did it help you to get a job or
advance your career?

What your transcript probably con-
veyed was this: your progress in, and
completion of, a prescribed course of
study; various teacher estimates of
your accomplishment, documented in
a letter grade format; and the time
period within which you completed
your residency at the college. It was
succinct, accurate and probably had
a raised seal and/or official signature
of the college registrar for authentica-
tion purposes.

Among the things your college
transcript didn't tell you:

¢ What you learned
* How you learned it

¢ How much you retained of that
learning

¢ How your learning was related to
any prior learning

* How learning in one course related
to learning in other courses

¢ What knowledge, skills, competen-
cies or abilities you acquired while
attending that institution

¢ Your ability to apply your knowl-
edge in the world of work

Your transcript is essentially a col-
lection of grades, achieved in a pro-
gram of study, that led to a degree
being granted. Within academia, a
transcript is used to verify academic
accomplishment when transferring
from one institution to another, or
aids in gaining access to another col-
lege or university for advanced work.
But in a technology-driven workforce
in which employers increasingly need
proof of competency or experience to
verify readiness for work, the aca-
demic transcript, with its delineation
of letter grades and little else, is los-
ing credibility in the marketplace.

For that matter, what do grades
tell us? As Milton, Pollio and Eison
observed in their book “Making
Sense of College Grades,” some-

times those accumulated grades
don’t say very much about your intel-
lectual capabilities:

“A grade is a unidimensional sym-
bol into which multidimensional phe-
nomena have been incorporated. A
given grade can reflect the level of
information, attitudes, procrastination,
errors or misconceptions, cheating
and mixtures of all these - plus other
ingredients. The lone letter symbol is
a conglomerate that specifies none of
its contents.”

Traditionally, the academic tran-
script was designed to chronicle the
progress of a college student pursu-
ing a degree on a full time basis at
one institution. A prototypical bac-
calaureate transcript will usually show
eight semesters of work leading to a
total of roughly 120+ credits, possibly
with a summer school or intersession
course included. Occasionally, a
transferred course or courses from
another accredited institution will
appear. But the academic transcript
has not evolved to match the reality
of today’s typical college student.

Statistics indicate that today’s
undergraduate is taking a lot more
than four years to earn a four-year
degree. Similarly, with more than half
of all community college students
working full time, the associate
degree is rarely attained in a two-year
course of study. With increasing fre-
quency, students are attending multi-
ple institutions to achieve their goals,
often including online courses as part
of an increasingly diverse mix of edu-
cational experiences. Additionally,



28% of today’s community college
students already have their baccalau-
reate degree, and an estimated 49%
of enrollments are non-credit. What
this new breed of student needs -
and what employers are asking for -
is documentation of all learning and
competencies acquired throughout
life.

Despite this need, the traditional
transcript — the only artifact of atten-
dance at a college that is kept in per-
petuity- continues to record a collec-
tion of what is most valued in educa-
tion — academic credit.

The Credit Paradigm

Our fascination with measuring
student participation by seat time is a
long-standing tradition, a phenome-
non dating back to the nineteenth
century. As the ability to attend col-
lege grew in the 1880’s and 90’s, high
school-to-college articulation and
college admissions processes need-
ed to be overhauled to meet increas-
ing applications. In the absence of a
universal standard to evaluate work
completed in high schools, the unit
based on time-in-class became a
more acceptable measurement as an
alternative to what had been the
standard - a student completing the
standard curriculum. The Carnegie
Foundation’s creation of a $10 million
college pension fund in 1906 acceler-
ated the acceptance of this measure-
ment, as it tied eligibility for retire-
ment pensions to acceptance of the

unit measurement plan. Cash
strapped colleges easily accepted the
new standard.

Not much has changed in the
intervening century. The original unit
of time-in-class has evolved into the
student credit hour. Consider how
much time is spent calculating full
time equivalent student credit hours
to assure maximum state funding,
accounting for faculty teaching hours
to honor intricate labor contracts, fine
tuning Carnegie units to fit into
semester or quarter length terms, and
one quickly comes to the conclusion
that our colleges are credit-driven. We
measure our degrees, our teaching
loads, and our curriculum by credits.
We ask faculty to design semester or
quarter length courses using the
measurement of student credit hours
as the yardstick that determines how
much material can be covered.
Registrars wade through transcripts
to evaluate transferability by analyzing
the credits. And we place a monetary
value on our educational services by
charging tuition by the credit hour.
Credits - they are the coin of our aca-
demic realm.

In "The Academic Crisis of the
Community College," Dennis McGrath
and Martin Spear remind us how
insidious credit can be when viewed
through the faculty perspective:

“Education proceeds everywhere
through the vehicle of the three credit
course. Faculty members have so
internalized this constraint that they

are long past noticing that it is a con-
straint, thinking it is part of the natural
order of things.”

This pervasive unit of measure-
ment — the student credit hour, most
often residing in the three-credit
course - finds its natural home in the
college transcript. But other learning
experiences offered daily by colleges
and universities do not appear on
college transcripts because they do
not carry the unofficially sanctioned
seal of approval - college credit.
While many of our institutions have
embraced the learning college con-
cept, documentation of learning is
something done only in a credit
class.

The Case for
Transcripting
Non-credit Learning

In recent years, a growing humber
of adults in this country have been
looking for lifelong learning, occupa-
tional retraining and avocational edu-
cational experiences. Do they find
what they seek in the neatly pre-
scribed degree programs contained
in college catalogues? Let’s do the
numbers.

The National Center for
Educational Statistics (NCES) issued
a report in February 2002 on adult
participation in learning activities in
the 90’s. At the end of that decade, a
total of 90 million adult learners in
America — about 47% of the adult
population — were engaged in some
type of ongoing, measurable educa-



tional experience. That’s up from 58
million participants in 1991, a 55%
increase. In the same time frame, full-
time and part-time enrollments in
public and private colleges and uni-
versities increased by only 7%.
Degree and certificate programs in
the study accounted for only 11.5
million learners out of a possible 90
million; that translates to slightly less
than 13% of the total adult learner
market.

A breakdown of the 90 million
strong adult learning market share
reveals that work-related and person-
al enrichment programs account for
almost 85% of the market. Today’s
adults need learning on demand in a
variety of formats and media to meet
their busy schedules To address this
market, community colleges are
increasingly diversifying and “chunk-
ing” their curricula, developing new
training opportunities in fast-track
modes at non-conventional hours,
often heavily mediated and automat-
ed. Often, they rely on their continu-
ing education programs to be the
innovative deliverers of this content,
sometimes with the goal of certifica-
tion granted either by the college or a
vendor.

Here’s the dilemma. Adult learners
want self-improvement, personal
enrichment and professional develop-
ment when they return to our col-
leges. They are not as interested in
credit the second time around. If the
learning is work related, they need
some type of documentation of suc-
cessful completion and/or accom-

plishment for promotion, salary
enhancement or career enhance-
ment. Yet there seems to be a basic
disconnect between what adult learn-
ers want and what our colleges con-
tinue to provide, which is usually a
core curriculum in a semester or
quarter format. And while the ongo-
ing fascination at our colleges contin-
ues to be with credit, the just-in-time,
non-credit learning that adults
achieve is rarely documented or
recorded in an official transcript.

And what about the 36 million
adults (as noted by NCES) pursuing
some type of personal enrichment
learning activity? At our community
colleges, this population is often
found taking community services
seminars, short courses or cultural
enrichment programs — almost all of
them “credit free.” These participants
are taxpayers, community stakehold-
ers, and often parents of our prized
full-time students. Many of the cours-
es they take are technology based,
paralleling and often duplicating the
course content of credit offerings. Are
these non-credit programs valued on
their own campuses? No, they are
more often strangers in a strange
land, as many community services
programs must fully support them-
selves plus pay a tithe to the college.
Because the courses are non-credit,
their participants don’t receive any
documentation of accomplishment,
not even the Spartan letter grade
transcript received by credit students.

Who’s to Blame?

Much of the reason for the sec-
ond-class citizenship of non-credit
programs can be directed at state
funding patterns that reward student
contact hours and credit, but not
learning outcomes and student suc-
cess. Public policy, as it relates to
state funding patterns, is woefully
behind the times. There was a time
when the prevalent assumption was
that the state’s responsibility was to
support the education of its citizens
only once, a mentality now at odds
with the new age of the lifelong learn-
er. If an educated citizenry is the
goal, many states have been unable
or unwilling to change established
funding mechanisms based on the
full-time enrollment of traditional-
aged students to new mechanisms
that encourage participation in life-
long learning.

According to a study done by the
Education Commission of the States
(ECS), only 21 states fund non-credit
instruction, and there is no uniformity
of funding patterns among those
states. This preferential and limiting
funding pattern to subsidize credit
instruction drives the priorities of col-
leges, creating a Pavlovian response
from administrators eager to maxi-
mize revenue. With funding tied to
students counted in seats on an arbi-
trary date, and reliance on measuring
class attendance down to minutes
per day to maximize revenue, college
administrators waste significant time



R Portfolio for Everyone

The playing field is not limited to
individual colleges or to showcasing
student achievement exclusively.
eFolio Minnesota recently debuted a
multimedia electronic portfolio
designed to help create a living
showcase of a person’s education,
career and personal achievements.
The state system is developing
guidelines to use eFolio Minnesota in
handling teacher license applications.
The electronic portfolio format will
offer speed, flexibility and cost-effi-
ciency by reducing the amount of
paper required to review applications,
providing an easy-to-use method for
teacher applicants to collect and
showcase their experience and
accomplishments, work samples,
transcripts and other credentials. All
Minnesota residents, including stu-
dents enrolled in Minnesota schools,
educators and others can use eFolio
Minnesota to reach their career and
education goals.

Where Do We Go
From Here?

By adopting resolutions to
advance the transcripting of non-
credit learning and electronic portfo-
lios, AACC has taken a leadership
position among educational associa-
tions. There are a number of ways in
which AACC can move this agenda
forward. Here are some of the recom-
mendations that emerged from the
discussions in Milwaukee.

Working on a
National Level:

AACC should convene a national
task force involving all stakeholders
to identify the essential components
and consensus-based guidelines and
standards needed to document non-
credit learning, and work with nation-
al organizations such as AACRAO to
incorporate this added value docu-
mentation into the traditional tran-
script.

AACC should advocate with the
Departments of Labor and Education
to provide interagency funding to
develop and test an electronic learn-
ing history system in competitively
selected community colleges. These
colleges would become regional cen-
ters of excellence that could serve as
a training network for colleges that
wish to adopt the new transcripting
techniques.

Working with
the IT Industry:

Current student information sys-
tems need to be expanded to incor-
porate documentation of hon-credit
learning. However, there is a need to
develop common, Internet native
standards and definitions of data ele-
ments to support the documentation
of knowledge, skills and abilities in
non-credit learning, a task best
accomplished by vendors working
together.

Representatives of the major IT
companies should work with AACC
to develop a common taxonomy that
will insure easy adoption by colleges.

AACC should actively engage with
the Open Knowledge Initiative (OKI)
and the IMS Global Learning
Consortium to incorporate electronic
portfolio technical standards devel-
opment into their work on exchang-
ing learning system components.

The electronic portfolio can be a
valuable adjunct and enhancement to
the directory information maintained
by colleges. AACC should work with
a variety of vendors (electronic port-
folio, enterprise resource planners,
etc.) to identify a common set of cri-
teria that constitute the contents of
an electronic portfolio. The issues of
ownership, security, access, and
compliance with FERPA should all be
included in the model. The end prod-
uct must be user friendly, standards
based, integrated into existing infor-
mation management systems and be
adaptable for local use.

Working with
Employer Groups:

AACC should take a leadership
role in working with business groups
to identify the “soft skills” so often
lamented as missing in recent gradu-
ates, and closely monitor the work
being done by the Partnership for
21st Century Skills and the College
and Career Transition Initiative. This
information can be incorporated into



a prototypical electronic portfolio that
is truly portable, modular, and based
on outcomes and competencies.

Employers in turn must be more
vocal in identifying the skills and
competencies they want to see in
graduates. If they require “soft skills”
in new hires, they must actively con-
vey their concerns to colleges, and
contribute to the design of new
methods of documentation that con-
vey assurance that KSA’'s have been
acquired. To have impact, standards
for this type of credential could be
developed as a national certificate,
perhaps encouraged and promoted
by AACC, and made available to
every community college in the
nation to offer. At last, community
colleges would have a certification
universally needed by employers.

Working with the
Education Community:

AACC should initiate a major
national effort to heighten awareness
of the value of this initiative, using its
linkages with educational associa-
tions and governmental agencies in
the District of Columbia. For exam-

ple:

AACC should actively solicit col-
laboration with relevant public policy
organizations to make the case that
community colleges should be docu-
menting all learning. The League for
Innovation, the Education
Commission of the States, the
Association of Community College

Trustees, state systems and others
organizations should join in this
advocacy effort.

In addition to advocacy in the pub-
lic policy arena, AACC should also
work with national organizations to
advance non-credit transcripting at
community colleges. For example,
AACC and ACCT could adopt a joint
resolution urging their member insti-
tutions to adopt the practice.

AACC should work with AACRAO
to make transcripting of all learning a
priority agenda item for members of
both organizations. The National
Center for Educational Accountability
could be enlisted to identify best
practices in transcripting.

AACC should work with the
Council for Higher Education
Accreditation (CHEA) and regional
accrediting agencies to accelerate
acceptance of the electronic portfolio
as a way to enhance institutional
accountability by helping programs,
departments, and colleges meet
organizational and accreditation
goals.

AACC should work with state sys-
tems to advocate for widespread
acceptance of outcomes assessment
and documentation of learning as
high priority strategic directions. A
national discussion on what should
be funded - learning and outcomes
rather than seat time — will focus
attention on the need to revisit cur-
rent funding patterns while enhancing
legislator’s opinions of college
accountability.

Working with its Member
Institutions:

AACC should strongly endorse
and encourage its members to adopt
electronic portfolios as a standard for
both degree and non-degree seeking
students. Creation of courses that
teach students how to develop and
manage an electronic portfolio would
provide a needed life skill while plac-
ing responsibility for portfolio devel-
opment with the student.

Working with its
Rffiliated Councils:

Considerable in-house training
must take place - faculty, staff and
students all need to understand the
technology and the reasons for
change. AACC should provide oppor-
tunities to promote staff development
in this area though its various confer-
ences and institutes. A number of its
affiliated councils (NCCET, NCWE,
NCIA, NCSD) can be enlisted to pro-
vide training opportunities as well as
contribute to advocacy efforts.

AACC should work with its
Councils to identify current best
practices in enhanced transcripting.
Whether it is Waukesha, Cascadia or
even the Department of Labor’s for-
mer program ALX, there is much to
be learned by examining what pio-
neering colleges and organizations
have done. The findings of this work
should be widely disseminated, with
particular emphasis on the benefits to
be derived by the college, the stu-
dent and the employer.



Other Recommendations

While AACC is the logical leader in
this initiative, others can contribute
as well. Colleges must pave the way
for this extended service to students,
both internally and externally. A
process must be developed to orient
all key campus constituencies, and
commitment and financing for the
new systems must be secured from
college leadership. Similarly, colleges
must also educate their local employ-
ers to take advantage of this new
service.

The commitment of the College
President is crucial in advancing this
agenda of change and transforma-
tion. Support for documenting all
learning must come from the highest
levels of administrative leadership in
order to be recognized as an institu-
tional priority. In times when colleges
must continually demonstrate
accountability, advocacy of a system
that documents institutional effective-
ness and showcases student accom-
plishment is a strategically wise
direction to set in challenging times.

Continuing education profession-
als in community colleges should
implement performance-based learn-
ing design in all their offerings, so
that outcomes are clearly defined and
easily assessed. Through this curricu-
lar approach, they can make signifi-
cant contributions to the develop-
ment of non-credit transcripting at
their institutions by providing an
adaptable framework for change.

Integration of the electronic portfo-
lio into the student’s academic record
must be done in such a manner as to
assure FERPA compliance. This can
be best accomplished by allowing
the student to have control and pro-
vide access to the portfolio, with a
link to college verified information.

Closing Thoughts

In the past decade, the concept of
the Learning College and the notion
of colleges moving from an
Instruction Paradigm to a Learning
Paradigm have been embraced most
readily by community colleges. To be
truly learning centered means that all
learning, regardless of the time, place
or media in which it is acquired, is
valid and valued. That’s all learning,
not just the learning that receives full
state support or the learning obtained
through the transferable three credit
course.

If community colleges sincerely
want to be learning institutions, some
hard questions must be asked. Why
is learning acquired outside the aca-
demic credit format not accorded the
same documentation via the tran-
script? Why is the transcript viewed
by many in business and industry as
being uninformative and unhelpful in
the hiring process? With various soft-
ware options readily available and
affordable, (relational databases,
authorware, HTML, PDF) what is pre-
venting colleges from adopting and
supporting the electronic portfolio as
a valuable asset to the student and
the institution? Why is the collegiate

transcript limited to letter grades and
length of attendance? These and
other questions need thoughtful,
soul-searching responses in a time
when education faces undreamed of
challenges, and employers demand
more documentation of competency
from our students and graduates.

Transcripting all learning, and
doing so in an informative and com-
prehensive way, is more than idea
whose time has come. It is the right
thing to do

Perhaps Robert F. Kennedy said it
best: “There are those who look at
things the way they are, and ask why.
| dream of things that never were,
and ask why not?”
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UPCOMING PROGRAMS
LIVE VIA SATELLITE AND THE INTERNET (all times are 1:30-3:00 PM Central unless otherwise

indicated)

OCT. 21, 2004

NOV. 9, 2004
NOV. 18, 2004

DEC. 1, 2004
FEB. 3, 2005
FEB. 18, 2005
FEB. 24, 2005
MAR. 3, 2005
APR. 12, 2005
APR. 21, 2005
(TBA)

Streaming Videos

OCTOBER 2004
NOVEMBER 2004

DECEMBER 2004
JANUARY 2005

FEBRUARY 2005
MARCH 2005

APRIL 2005
MAY 2005
JUNE 2005

JULY 2005
AUGUST 2005

SAVING DOLLARS AND MAKING SENSE: SCALABILITY AND DISTANCE
COURSE CREATION™

STUDENT SERVICES: ASSESSMENT, ADVISING AND TRANSFER
SAVING DOLLARS AND MAKING SENSE: UN-BUNDLING FACULTY
DUTIES*

TEACHING CRITICAL THINKING SKILLACROSS THE CURRICULUM
SERVICE LEARNING: WHY AND HOW

(TBA)

PEDAGOGY 101 FOR DISTANCE LEARNING FACULTY*

ANNUAL CARL D. PERKINS RFQ TELECONFERENCE (1:30 - 2:30 PM CT)
STUDENT RETENTION: KEEPING 'EM ONCE YOU'VE GOT 'EM - I
PEDAGOGY 102 FOR DISTANCE LEARNING FACULTY*

NURSING RE-ENTRY PROJECT

TEACHING FOR STRATEGIC LEARNING

ARE WE TESTING WHAT WE ARE TEACHING? HOW TO CONSTRUCT
ACCURATE AND USEFUL TESTS

INTEGRATING GLOBAL RESOURCES INTO YOUR CLASSROOM
IMPROVING MULTIMEDIAAND ONLINE COURSES WITH INSTRUCTIONAL
DESIGN

INTEGRATING TECHNOLOGY INTO YOUR ESOL PROGRAM

PUTTING ITALL TOGETHER: CREATIVE IDEAS FOR USING TECHNOLOGY IN
THE CLASSROOM

EDUCATING THE NETGEN: STRATEGIES THAT WORK

TEACHING AT ADISTANCE

SUCCESSFULLY INVOLVING FACULTY IN YOUR CONTINUOUS IMPROVE
MENT PROGRAM

SUCCESSFUL STUDENT RECRUITMENT PROGRAMS

CREATIVE STRATEGIES FOR TOUGH FINANCIAL TIMES

For detailed programming information please visit our website at www.starlinktraining.org or contact us
directly at starlink@dcccd.edu or 972-669-6502.

*Denotes a seminar produced by Dallas TeleLearning
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EVALUATE “USING ELECTRONIC PORTFOLIOS...”

On a scale of 1-5, with 5 being the highest, rate the videoconference in terms of its value to you.

Excellent Poor

Timeliness of topic 5 4 3 2 1
Program’s format 5 4 3 2 1
Moderator 5 4 3 2 1
Panelists or Instructor 5 4 3 2 1
Handouts 5 4 3 2 1
Technical quality 5 4 3 2 1
Overall evaluation of program 5 4 3 2 1
Local site activitieswereheld?  YES _ NO
1. Institution name:
2. My current position is: (circle one)

a. Faculty c. Classified Staff

b. Administrator/Professional Staff d. Other

3. What did you like most about the videoconference?

4. What could have been done to make it more valuable to you?

5. What topics would you like to see addressed in future videoconferences?

Return to: STARLINK, 9596 Walnut St., Dallas, TX 75243.
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