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EMAIL/FAX/CALL-IN INSTRUCTIONS

There are three ways in which you can interact with the panelists:

E-MAIL: Before AND DURING the program, you may email your
questions to the panelists at starlink@dcccd.edu.

FAX: Before September 16, fax to 972.669.6699
On September 16, fax to 972.669.6633

CALL: You are encouraged at any time during the program to call in
your questions and comments.

The toll-free telephone number for call-in questions is:

1.800.745.0371

HOW IT WORKS: Your call will be answered by a member of our staff, who will ask for your
name and site location. You will then be put on hold. While you are on hold, you will be able
to hear the videoconference through the telephone. Stay on the line so we can communi-
cate with you if necessary.

If your call should be accidentally disconnected, call again and tell the operator you were
disconnected while waiting to ask a question.

When prompted or introduced by the program host, give your name and site location, and
state your questions as clearly and succinctly as you can. Please be aware that while you
are asking your question and while it is being answered you will be “on the air.” Please
remain on the line until your question has been answered and your call has been
disconnected.

BETTER AUDIO: To minimize the possibility of any technical or program difficulties that may
be caused by audio feedback, we suggest you locate the telephone away from the audio
speaker at your site.
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FAXQUESTION SHEET
FAX: 972.669.6633

Enter your question or comment below in 25 words or less and print clearly so that the
moderator can read the question.

Name:

Viewing Site, City, State:

Question or Comment:
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ADVISORY COMMITTEE

Joan Leonard
English Instructor

Tarrant County College, Northeast Campus

817.515.6413
817.292.9530
Joan.Leonard@tccd.edu

Judith Gallagher

Chair, Division of Humanities

Tarrant County College, South Campus
817.515.4596
Judith.Gallagher@tccd.edu

Mary Landers
Mathematics Faculty
Weatherford College
817.598.6222
mlanders@wc.edu

Patsy LeMaster
Amarillo College
806-371-5254
lemaster-pc@actx.edu

Judith Pruitt
Adjunct Faculty

El Centro College
214-860-2262
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PANELISTS

Richard E. Lyons. Grounded in Quality Management principles and current educa-
tional research, Senior Consultant Dr. Richard Lyons has held an array of faculty and
leadership positions in higher education since 1980. His highly successful books
Teaching College in an Age of Accountability, The Adjunct Professor’s Guide to
Success (for aspiring and new adjunct instructors) and Success Strategies for Ad-
Junct Faculty (for experienced adjunct instructors) demonstrate his acumen for in-
structional effectiveness and accountability.

Since 1996, he has led initiatives to develop the teaching and classroom manage-
ment strategies of full- and part-time faculty members at a number of leading institu-
tions. When appropriate, Dr. Lyons draws upon the expertise of other associates to
ensure the success of the firm’s intervention, while maintaining overall coordination of
each project. In all cases, you can be assured that the services provided by Faculty
Development Associates will exceed your expectations.

Betsy Price is Adjunct Program Coordinator for the University of Texas Brownsville/
Texas Southmost College. Betsy recently came to University of Texas Brownsville/
Texas Southmost College to start a program for the recruitment, training, and retention
of adjuncts. She came from Westminster College in Salt Lake City after conducting a
four-year study, funded by the Teagle Foundation, to create a model adjunct program
for small to medium-sized colleges. Betsy also has a small consulting firm, specializ-
ing in science and technology, that does evaluation and project management for
educational grants and non-profit institutions.

MODERATOR

Tara C. Reed is an adjunct speech instructor at Tarrant County College
South Campus. She is also the owner/president of Next Level Consulting,
a public relations, promotions and marketing firm, where she has
produced many products for the Cowboys of Color Invitational Rodeos as
well as a documentary on Cowboys of Color and Rodeo life. She holds a
Bachelors of Business Administration in Marketing and Human Resource
Management, a Minor in Broadcasting Management, and a Masters in
Communication Studies from Baylor University.
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FORMULATING AMASTER STRATEGY FORYOUR TEACHING
by Richard Lyons

In their landmark study that was published as The Invisible Faculty, Judith Gappa and David Leslie
employed the factors of lifestyle and motivation to teach part-time to formulate four categories of
adjunct faculty members:

Professional/expert/specialists are satisfactorily employed in a full-time position and teach part-
time to fulfill personal needs, network themselves, and/or to generate additional income. Examples
include businesspeople and health professionals who teach courses that reflect their specialized
careers.

Freelancers choose to work several part-time jobs, including teaching a college class each term, to
obtain a lifestyle with rich variety. The musician who plays in an orchestra, gives private lessons,
and teaches a music theory class at the local college is a good example.

Career Enders are retired from full-time work, or nearing retirement, and teach largely as a strategy
for returning something of themselves to others in the community.

Aspiring Academics are those who have pursued, or are currently pursuing advanced degrees,
and teach part-time as a strategy for building their resumes and teaching experience in order to
make themselves more appealing for a full-time teaching position.

Which of these best matches you?

Next craft a mission statement that captures the essence of why you are pursuing part-time teach-
ing, which will provide focus and clarity of thought. For example, the mission statement of a “spe-
cialist, expert, or professional,” who is fully-employed as a human resource manager and recently
relocated to a new city, might read:

“l teach to deepen and broaden my understanding of my profession, through discussions with those
not as insulated in their view of the industry as |, as well as future professionals in my field. | value
the opportunity to network with community resources that provide synergistic opportunities for
facilitating my own career success.”

Or for an “aspiring academic,” whose dissertation was recently defended, but who has incurred
significant financial debt, the mission statement might read:

‘I teach in the short-run to supplement more generous salary and modest benefits that can be
achieved from other employment related to my education, and develop a network of long-term
colleagues upon which | can slowly build my teaching career.”

Next invest some time in analyzing your internal strengths and weaknesses, as well as the external
opportunities and threats (SWOT Analysis) that affect your teaching. As you begin your course
planning, keep these your written mission statement and SWOT Analysis close by for referral, as
they and the information you gather from your instructional leader, should drive the critical decisions
you make about your teaching.
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The 7 Habits of Highly Effective Adjunct Professors*

Habit 1: Be Proactive

Anticipate the challenges students are likely to face and support their solution.
Start a dialogue with individual students, starting at the first class meeting.
Gather sufficient information from students at the first class meeting.
Orchestrate arich initial class meeting that achieves 10 key objectives.

Follow up promptly on student inquiries for information and on absenteeism.
Use e-mail to update students weekly on course developments.

Habit 2: Begin with the End in Mind

Prior to course planning, obtain documents that specify course learning objectives.

Develop richer assignments that lead to students’ achievement of these objectives and are
likely to be perceived by students as relevant to their lives.

Provide detailed, eye-appealing syllabi that clearly explain course objectives, strategies, and
guidelines, and refer back to it openly and often.

Develop exams and other assessment tools before course material is addressed.

Habit 3: Put First Things First

Analyze the previous class meeting before planning the next.

Develop a detailed agenda for each class meeting that includes time parameters.

Address critical learning objectives early in the class meeting while students are most fresh
and receptive.

Develop assignments and exams that foster students’ mastery of the most critical content of
the course.

Dedicate the majority of class time to content on which students will be evaluated.

Provide an overview of the following class meeting that enables students to organize their
thinking in advance of new instruction.

Habit 4: Think Win/Win

Provide positive feedback to students in front of their peers.

Encourage flexibility on assignments to enhance students’ mastery of course learning objec-
tives.

Prepare students thoroughly for exams — especially the first one in the course.

Foster students’ performance by providing and reviewing the scoring rubric for each assign-
ment as it is being made.

Provide prompt, individualized feedback on scored exams and assignments;

Talk regularly with students — before and after class meetings and via e-mail between
classes — about their progress toward their personal learning goals.
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Habit 5: Seek First to Understand, Then to Be Understood

Refer often to the completed Student Information Sheet you had students complete at the
first meeting to deepen your understanding and guide your actions.

Update the form throughout the term to note key points that surface in student confer-
ences and other critical events, and have it handy when talking with the individual student.
View students’ various characteristics, experiences, and attitudes as potential enriching
factors to the classroom experience, for other students and you.

Demonstrate awareness of the popular culture, and use vocabulary and examples to
which your students can relate easily.

Solicit “informal” feedback from students throughout the term.

Habit 6: Synergize

Review student profiles closely to identify strengths of individual students.

During discussions, draw out students’ experiences that relate to classroom topics.

Link course assignments and discussions to students’ real-world lives.

Encourage students individually to contribute more of themselves to the class as a whole.
Employ small groups of students to focus on learning goals more effectively.

Orchestrate out-of-class study groups.

Actively build a classroom community that celebrates the unique nature of learning.

Habit 7: Sharpen the Saw

Establish mentoring relationships with effective veteran instructors.

Mentor a new adjunct professor, regularly discussing effective teaching strategies.
Annually extend beyond a single discipline to read a well-received book on teaching and
learning practices.

Make use of on-campus workshops, discussion groups, and related resources — which
are often sponsored by a college’s teaching and learning center.

Access the Online Resources and Teaching Tips at www.developfaculty.com.

*Adapted from The 7 Habits of Highly Effective People, by Stephen R. Covey
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LEARNING STYLES OF TODAY’S STUDENTS
by Betsy Price

We all get a kick out of the old codger talking about when he/she was a kid that students were differ-
ent. Well, thatis true today. And, you don’t have to be old to remember when students were different.
The first big change was the entrance of minorities into the mainline educational system. Integration
started in the1950’s but it took until the 1970’s to have all public schools to come into compliance.
Only after then did colleges begin to experience the influx of minority and other underserved students.
Then, the same rights were extended to students with learning disabilities in the public schools. They
now are flocking to college. Today over seventy percent of high school graduating seniors are now
opting to go to college. The 1950’s was the last time period to have a homogeneous population of
largely Anglo, upper class, and academically elite students filling the ranks of college students. It
took many years, but at a steady pace, of change to create the heterogeneous population of college
students we have today.

What is different? There are many more students than ever before. Over seventy percent of gradu-
ating high school seniors enter some type of post high school education. Students are older, take
longer to get through school, and most have some type of outside employment. They come from
vastly different social, cultural, ethnic, and economic backgrounds. Many are not as academically
prepared; often coming from sub-standard schools. A growing number have a wide array of learning
disabilities and need assistance. They all have vastly different learning styles.

To authenticate this, what we know about learning has been transformed by new work in the neuro-
sciences. What we know (and always suspected) is that brains are not predetermined at birth to be
permanently smart, dull, or somewhere in between. Although there are some undeviating physiologi-
cal factors, brains physically develop over the next twenty years or so. And, even at maturity in the
twenties, are flexible and adaptable. Brains don’t ordinarily go from dull to brilliant, but most all have
opportunity forimprovement or not according to the environment.

Brains don’t all work in the same way. The classic example is to watch different people put together
a toy. Some will read the directions before they even take the parts out of the box. They learn by
reading. Others will scatter the parts everywhere and begin to put pieces together with little logical
pattern. They learn by doing and experimenting. Some will take the parts out, one by one, examine
them and figure out some type of logical connection and begin to classify them. They learn by pat-
terns and classifying. Some will have someone read the directions to them. They learn by listening.
Some will look only at the illustration. They learn by visuals.

The new educational term that describes students are “differentiated learners”. Each student has
ways their brain prefers to learn. Some will learn best by action, some by reading, some by doing,
and some by listening. However, most are not one single style. For example the majority of people
putting together a toy will use different methods. They will try to put it together, read the directions
when they get stuck, and ask someone around them how it might be put together. If one method
doesn’t do the trick they will go to another method.

The result of these factors is that teaching is more challenging than ever before. And, to balance the
added effort is much more rewarding. Teachers need to mix various teaching styles and assess

Success Strategies for Adjunct Faculty 11



ment strategies to deliver content using different media in order to reach all students. The question
is how?

To teach a complex concept, mix teaching styles with lecture, small groups to complete an
activity, use a small film clip, and have the students write.

Assess the students using different forms of testing. Use multiple choice, short answer,
papers, group projects, verbal presentations, and portfolios.

Suggest various types of learning aids for the students. This could include study groups,
videos, field trips, interviews, alternative books, or hand made projects.

These new teaching styles suggest a lot of work. They are. The question is to what extent must
you have to conform to these various methods of teaching. What is your obligation to the students?
After all, adjunct pay is not much money and most adjuncts already have a full time job.

Pace yourself. If you are not familiar with all the teaching methods available to you, plan
incorporating just a couple new things each semester so you can slowly build on adapting
new teaching styles.

Go get help. Technology can be challenging to acquire the skills as well as find the appro-
priate materials. Find a friend in the instructional technology department to help you learn
the technology. Find a friend in the library to introduce you to electronic resources that are
easy to find and easy to use.

What is your responsibility to have all these students do well in your class? The large numbers of
students attending college is a phenomenon that no culture or country has yet dealt with. You will
find that many students are unprepared or cannot spend the time needed to make an A. It places
adjuncts in a dilemma about how much the curriculum should extend down to make all students
successful. Orshould it?

You need to work with your department chair to establish what the teaching standards are for the
school and direct your curriculum accordingly. When the students are admitted into the college,
they are admitted with the condition that they meet the standards the college has set for all stu-
dents. At the beginning of the first class, clearly state to the students the pace and rigor of the class
and how they will be graded. Itis your job to be empathetic, helpful, and present a well managed
class using many different teaching techniques. Itis their job to decide how much effort they will put
in to earn a grade.

Success Strategies for Adjunct Faculty 12



BLOOM’S TAXONOMY OF COGNITIVE OBJECTIVES

Evaluation
assess
defend
evaluate
predict
recommend
support
Synthesis
compose
create
design
formulate
plan
propose
Analysis
analyze
appraise
categorize
compare
contrast
differentiate
Application
apply
demonstrate
illustrate
sketch
solve
use
Comprehension
arrange
classify
discuss
explain
interpret
sort
Knowledge Usage Guidelines:
define
describe 1. Assess student level, then start where the learner is.
identify 2. Set achievable learning objectives.
list 3. Move learning upward systematically.
name 4. Evaluate students at a level no higher than that at
recall which you delivered instruction.
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TEN OBJECTIVES FOR LAUNCHING YOUR COURSE

1. Orchestrate positive first impressions of yourself, the classroom environment, and the mate-
rials you will distribute to students.

2. Earn the right to teach by briefly highlighting your experiences and qualifications that would be
most respected by this particular group of students.

3. Clarify the learning objectives and your expectations of the course through a thorough
review of the course syllabus and your active encouragement of students’ questions.

4. Help students learn about each other through an on-their-feet icebreaking activity. It will
orchestrate “buy-in”, and initiate the building of group cohesiveness that will lead to better class-
room discussions, and students’ forming out-of-class study groups.

5. Get to know your students by greeting as many as possible individually, having them com-
plete a Student Information Form, using name cards, reviewing the official class roll, and repeating
students’ names to yourself.

6. Whet students’ appetites for the course content by showing a clip from a recent news
program or otherwise relaying a “real-world” application.

7. Inform students of key issues of the course and instructional program, such as changes
in degree programs, department policies, etc.

8. Reassure students about their decision to enroll by conveying how useful the information
will be in their everyday lives.

9. Assess students’ understanding of the starting position of the course through a non-
threatening pre-test or gathering of a writing sample.

10. Follow up to ensure everyone is “on the same page” by group e-mail to students within
24 hours (use “blind cc” to protect addresses) that clarifies opening issues and encourages per-
sonal questions that students might have been too shy to pose in front of peers. Open following
class meeting by addressing these issues.

Success Strategies for Adjunct Faculty 14



CREATE YOUR OFFICIAL COURSE SYLLABUS

For each course you teach you must develop and maintain a current course syllabus. The syllabus is
the official document for a course and the agreement between you and the students on how the
course will be conducted and how they will be assessed. In the event of litigation, it may even be-
come a legal document.

If this is the first time you have taught the course, it would help you to see syllabi from other instruc-
tors before you develop your own. Ask your program chair or the staff in the school office for past
copies.

You may want to error on the side of providing too much detail. Full time faculty carry a reputation
with them. Before students even enter the classroom, they know what to expect. Adjuncts don’t
have that benefit (or it can be a curse). Students want to know what your expectations are. When
they feel comfortable, it will be a better start to manage the class.

Itis possible to change your syllabus during the term. However, any changes in requirements, grad-
ing criteria, attendance policy, etc. should be carefully considered, discussed with the department
chair or dean, and changes need to be given to every student in writing. For your students’ conve-
nience and for your time management it is recommended that you put your syllabus online. That
way you do not have to provide students with printed copies, but you will have to make it their re-
sponsibility to check the syllabus regularly. State that on your syllabus. Contact your school’s IT
department to learn the procedure for getting the syllabus on line.

The syllabus must contain the following:

Your name and information about how students can reach you for help. Consider carefully what
personal information you want to give out. Do you want students calling you at work? Athome?
Today’s students use the Internet more frequently than the phone. It allows them to send you a
message when they have it and you to answer it when you are free from other obligations.

The complete name and number (including section number, if applicable) of the course
Times, days and location of regular class meetings

The current semester and year

The name(s) of the required textbook(s) or other class materials.

Adescription or list of the goals of the course. Consider this very carefully. You will be assess-
ing students by their ability to gain the knowledge or skills you describe. They will also be as-
sessing you on how well you manage the course to help them obtain the knowledge and skills.

A detailed description or list of your expectations and the course requirements (papers, quizzes,
class participation, homework assignments, etc.) Students learn better when assignments are
graded and handed immediately. Consider carefully the time it will take to grade their assign-
ments. You should be as thorough with your comments as they are with producing the assign-
ment.
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Optional -your daily assignments. This can be listed on the first syllabus, or daily assignments
can be added throughout the semester. Contact your program chair for advice.

Attendance policy. Explain what your policies are and what the consequences are if they do
not meet the requirements. Then, stick to them.

Grading criteria and how final grades are determined. Also, if you can, post the grades on an
Internet grade book. Students can track their own grades and completed assignments.
Contact the IT department of your school to learn what they may have or would recommend.

Your policies on late assignments, grade disputes, missed exams and quizzes, and class
participation. These are so very important. As you develop policies, consider your time and
limitations. If you allow make-up tests remember you have to have a manageable plan on
how and when the students will take them.

List of related resources, outside readings, web sites, field trips, local agencies or organiza-
tions. Don't just teach from the textbook. Find other resources for them to learn the material
or acquire the sKills.

The statement, “This syllabus is subject to change.” It will!

The statement, “If you have a disability for which you will need accommodations in this
class, please let me know as soon as possible. You will be required to provide documenta-
tion of your disability to the Services with Disabilities program in student services.

The statement, “Please refer to the Academic Catalog or the Student Handbook for the
College’ s statement on academic honesty.”
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HOW TO DEAL WITH DIFFICULT STUDENTS

Everyone is surprised when they teach on a college level that, every once in a while, they are
confronted with a difficult student. The are argumentative, disruptive in class, always negotiating
for a lesser assignment or complaining that his or her grades are unfair. The existence of these
students cannot be blamed on lack admission standards, habits from high school, or just how
college students today are different then when you were a kid. It is one of the constants when
working with people.

The realities of having a difficult student in your class are that students like this are often so disrup-
tive that they gain control of the class or divert your attention from the rest of the students and
create an atmosphere of chaos and confusion. That is why it is important to create a pro-active
plan to minimize the opportunities that allow the student to feel they can take over. And, if they do
gain control, to immediately begin steps to change the situation.

The First Step — Use an Electronic Class Manager

Use a software program like Blackboard, WebCT, or Internet program that allows you to keep all
the assignments, tests, and grade book on line. These programs make it easy for you to manage
the paperwork.

The reason why they are effective is that students can view their grades at any time, see what
assignments are missing, and receive notices without constantly asking you. You have arecord
when and how often students check assignments and notices. If students are required to submit
assignments electronically, a permanent file is created that is dated and timed - no arguments
about when it was turned in. Because the student can check to make sure it is there, they cannot
argue if they turneditin or not.

Consult your IT department to learn what they offer. The headache you receive learning how to use
the software is far less severe than the one you will have trying to keep track of assignments and
grades.

The Second Step — The First Day of Class

Set the tone of the class the first day. Itis important that on the first class day you impress upon the
students the seriousness of the class; that you are a teaching professional who has the class firmly
under control. You can accomplish this by:

Dress professionally. Give the students a visual picture of your attitude towards teaching. Look
sharp, professional, and down to business.

Start on time. Set the standard for future classes.

End on time. Be prepared with activities that will last the complete length of the class. This
demonstrates to students your enthusiasm for the subject and that classes in the future will last
the entire period. (You are also required by your accrediting agency to conduct every class the
entire time.)
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Have a well planned syllabus that clearly describes the goals and objectives of the class and the
importance of these to their lives or future careers.

Even though the following will be explained in your syllabus, verbally confirm key points.

Provide a simple explanation of the required assignments, the grading scale, and the quality of
work to earn a high grade in your class.

Explain the rigor of the content and pace of the course so that they know how hard (or not) you
are going to be.

Tell them about your attendance requirements and provide a simple description of the conse-
quences if they do not adhere to the rules. If you do not require or check attendance, be sure
and explain to them attendance is up to them, but what will happen if they do not attend class
regularly.

Let them know what your requirements are for late assignments, missed exams, or missing
assignments. Explain the consequences.

Often on the first day, the potential difficult student will be “shopping” for an easy class or one in
which they perceive they can gain control. By putting up a solid front in the beginning they may drop
your class and seek out another. But, if the first day activities do not do the trick, here are some
more suggestions.

Confront the student after or before class to discuss the behavior. You do not have to have
anyone in your class that disrupts the safe learning environment you created. Tell them what
your expectations are and the consequences if they do not live up to your standards.

Don’t misinterpret the seriousness of a disruptive student. If you don’t reactimmediately it will
only getworse. They don’'t go away.

Keep a paper trail. This is the most important thing you can do. Keep a diary with dates and
times, copies of papers, test, and other assignments.

Tell someone. Immediately go to your department chair to discuss the student and their behav-
ior. Chances are you will hear the chair say, “Oh, you have Susie this semester. Let me tell you
what she did in my class.”

Stick to your guns. They will quickly recognize if you are insecure or wavering on your expecta-
tions.

Last Step — This happens to Every Teacher

Don’t feel itis completely your fault if there is a student who tries or manages to take control of the
class. This is almost a right of passage - like boot camp. It's part of the territory. Disruptive stu-
dents become disruptive employees. Look around you at work. You can probably pick out the
people who gave their professors a good go-round.
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GROUP EXERCISE

Evaluate the actions of the INSTRUCTOR in each of the following scenarios, by entering the ap-
propriate number from the scale below:

+ 2 = highly ethical, an exemplary model for other instructors to emulate
+ 1 =commonly accepted by most, though not “squeaky clean” to some
0 = considered “tacky” by most, but not clearly unethical
-1 = commonly considered unethical by most educators, though not illegal
- 2 = clearly unethical, vulnerable to legal action

1. At the opening meeting of his course, John reviewed the course syllabus. When address-
ing the biography it contained, he said jokingly, “the department chair didn’t assign me this
course until yesterday, so give me a couple of weeks to get up and running, OK?”

2. AtAdjunct Andy’s first exam, Student Sue (18-20 years old) did not show up for class.
There was no communications between the two until the final class meeting, when Sue
arrived and immediately took her normal seat in the classroom. About to distribute the
scored exams, Andy called Sue out in the hall, and asked where she had been. Sue replied
that she had lost her job, didn’t have a baby sitter, and couldn’t afford to buy the course
textbook. Then asked Andy if there were any sources of help he could recommend. He
replied “that’s not my problem. It's my job to teach the class, and yours to get the class and
do the work.”

3. Student Sam had missed class three consecutive class meetings. Wanting to prevent his
withdrawing, instructor Irene phoned his home, where a young woman answered. Irene
identified herself appropriately, and asked to speak with Sam. The woman said he was at
school. Irene said that he had not been at class that night, nor the previous two class meet-
ings, then asked the young woman to have him call her.

4. Joan’s class had been especially enjoyable to teach. Most of her 15 students were
working professionals, highly motivated and fun-loving. Just before the final exam was
distributed, one student said that all of the class was going to a pub up the street to cel-
ebrate and that they really want her to come. While somewhat uneasy, Joan said OK and
joined them for one drink, then politely “called it an early night.”

5. Student Sean had struggled the entire semester in Janet’s class. She provided him extra
support and tutoring, and by the final class period, it appeared he would get a satisfactory
grade for the course. Sean was genuinely appreciative and said that no teacher had gone
out of their way so much to help him. As he presented her with his final exam, he laid a
wrapped gift on her desk. After all students had completed the exam, Janet opened the gift
to discover a pair of gold earrings.
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GUIDELINES FOR USING INSTRUCTOR-DIRECTED METHODS
STRATEGICALLY

Lecture

Use to establish the parameters of content that follows

Employ to model the depth of thinking you expect from students

Use to set the ethical standards appropriate for classroom discussions
Augment with appropriate audiovisual materials that can be clearly understood
Limit to 15 minutes at a session, then employ a reinforcing method of instruction
Orchestrate interactivity by posing rhetorical questions

Use examples to which this particular group of students can relate easily

Controlled Whole Group Discussion

Apply information delivered through instructor-directed means to situations they perceive as
relevant.

Analyze the perspectives of other students within the class — a significant goal for younger
students especially.

Synthesize material delivered from diverse sources — the textbook, the lecture, the visual pre
sentations.

Evaluate the validity of their previously held beliefs.

Evaluate the evidence and logic provided by others against their own developing knowledge
base.

Gain motivation for pursuit of additional learning.

Video Presentation

Ensure that the video is not commonly used in another course within the curriculum.

Limit the length to 25 minutes. If critical to show a longer work, divide showing into segments
with debriefing interspersed.

Preview the video shortly in advance of using to ensure that its content is appropriate to the
instructional unit and your particular group of students, and to check its quality.

Order viewing equipment well in advance so that you know it will be available during the class
period in which you intend to show the video.

Check the equipment before class, to make sure that it is working properly and that you under
stand its controls.

Give students an “advance organizer” (or viewing guide) that lists specific things you would like
students to look for as they watch the video

After showing the video, debrief and synthesize its content with the other activities of the instruc
tional unit.

Guest Speaker

Familiarize yourself with college policies and standard procedures on guest speakers.
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Clearly identify your objectives in inviting the guest speaker. Acommon objective is to have
the speaker address an important issue on which your knowledge and/or the textbook is
relatively weak.

Obtain a resume or biographical sketch in advance so that you can prepare an appropriate
and enthusiastic introduction that energizes the speaker and prepares the class for the
learning opportunity.

Clarify explicitly with the speaker, well in advance, exactly what the time parameters are and
what you want him or her to address.

Encourage students to ask questions but also indicate areas that are out of bounds, the last
thing you want is for the speaker to be embarrassed.

Several days in advance, call or e-mail the speaker to confirm details of the appearance,
including specific audiovisual equipment needs.

Develop a contingency plan in case the guest speaker cannot come, meetings get called at
the last minute, traffic accidents occur and so on.

Play an active nonverbal role during the presentation, maintaining consistent eye contact with
the speaker and encouraging students to do the same.

If the speaker exceeds the time limits, simply stand and move to the side of the classroom.

At the conclusion of the presentation, thank the speaker aloud, and reinforce key points
made during the presentation and provide specific linkage to critical concepts.

Announce a short break, during which time you may deliver a personal thank-you.

After the guest departs, discuss the presentation with students to positively reinforce instruc-
tional objectives. Deal positively with any student criticism of the speaker, should it arise
during this discussion.

Promptly mail the guest speaker a professional letter of thanks, with a photocopy to his or her
designees, if appropriate.
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GUIDELINES FOR USING STUDENT-DRIVEN LEARNING METHODS

Open Classroom Discussion

Apply information delivered through instructor-directed means to situations they perceive as
relevant.

Analyze the perspectives of other students within the class — a significant goal for younger
students especially.

Synthesize material delivered from diverse sources — the textbook, the lecture, visual presenta-
tions.

Evaluate the validity of their previously held beliefs.

Evaluate the evidence and logic provided by others against their own developing knowledge
base.

Gain motivation for pursuit of additional learning.

Start by posing largely closed-end questions that identifies the baseline for existing student
knowledge.

Listen proactively by hearing past the words to the tone and the underlying message.

Use your peripheral vision to make sure that all class members are as engaged as you want
them to be.

Empathize with speakers and encourage the class to do the same.

Maintain your sense of timing, knowing when to ask a question, when to summarize, when to
make a connection to an earlier comment, and when to be quiet.

Clarify ideas that are poorly explained by restating or using visuals to give them structure.
Make connections with both individuals and groups.

Divulge relevant personal information — self-disclosed vulnerability can be powerful when it is
done appropriately.

Small Group Learning Strategies, i.e. cooperative and collaborative learning

Teach students how to be effective members of cooperative groups.

Decide on group sizes and numbers, placement of students within groups, room arrangement
and planning materials.

Specify objectives for the learning experience.

Monitor student behavior, including assistance with the task, processing of discoveries and
bringing closure to the exercise.

Success Strategies for Adjunct Faculty 22



Structure win/win outcomes, individual accountability, and inter-group cooperation.

Intervene, when necessary, to ensure that students are behaving and contributing as appropri-
ate.

Evaluate the quantity and quality of students’ learning.

Role Playing

Allows students to develop an understanding of others’ perspectives.

Encourages students to work with others in analyzing situations and developing workable
solutions.

Provides students an opportunity to apply concepts they have learned in a rich, realistic environ-
ment.

Gives students the chance to gain insights into interpersonal challenges they are likely to face in
their careers and private lives.

Enables students to effectively contrast problem-solving methods or take on diverse perspec-
tives

Offers a constructive channel through which to express feelings and process feedback.
Presents students with a forum for building self-esteem and confidence.

Helps students realize that college courses can be fun

Identify and introduce to the class a sufficiently explicit problem and the surrounding issues.
Explain the rules that will guide the role-playing exercise.

Match and orient students to the roles within the activity.

Involve even extremely shy students, perhaps as chief observers or evaluators.

Set the stage for students, which includes establishing observation tasks.

Monitor the activity to ensure it takes an appropriate direction. Debrief the participants after-
ward to ensure accomplishment of desired learning outcomes.

Student Presentations

Provide parameters and scoring rubrics to students well in advance, especially if the oral pre-
sentation is the first or only required in the course.

Allow students a significant element of choice in the topic of their presentation.
Reassure students and orchestrate questions at the time the assignment is made

Encourage them to talk about something they know and care about
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Model effective presentation skills in the lead up to the presentation.

Teach students how to gain viewers’ attention, use visual aids, and close the presentation
successfully.

Check how their preparations are progressing several times

Review expectations clearly and reassure again at the class session prior to the presentations
When students are making their presentations, sit as a student and model attentive behavior
Provide written and oral feedback that is specific, prompt and as positive as possible

Teach students how to be a good listener, who energizes the speaker.

Evaluate your management of the activity so improvement can be made the next time.
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HOW TO STAY EMPLOYED
by Betsy Price

Adjuncts are commonly used by colleges to fill teaching positions that full time faculty cannot teach.
These can be added classes caused by an unpredicted surge in enroliment, to fill vacancies when
faculty are absent, or there is no one to teach a specialty course. This practice causes adjunct
teaching positions to change each semester. lItis, at best, a constantly evolving system. This
process makes job security tenuous.

The management system adds more variables to the system. Department chairs rotate, deans
come and go, teaching positions often arise unexpectedly and quickly, and adjuncts are at the
mercy of the department chair’s filing system.

The system is chaotic, but not impossible. It just requires adjuncts to be tactfully proactive to
create their own job security and to make sense of the system. Below are some suggestions to
strengthen your job security.

If you are a new adjunct, you need to demonstrate your teaching skills before hiring starts for
the next quarter and semester.

Create a student survey to take an informal evaluation every couple weeks or so. Make an ap-
pointment with the department chair to go over these evaluations. This will provide the chair with a
way to evaluate your teaching before the end of the semester surveys are given.

Review the new course schedules as soon they come out. List the courses you would be
qualified to teach.

Only choose the courses in which you are uniquely qualified. Contact the program chair (email is
best since there will be a documented record) to let them know you are qualified and willing to
teach the course.

Load your permanent file with antidotal and quantitative information about your teaching and
scholarship qualifications.

Full time faculty do this so you should also. If you have a paper accepted, do a professional pre-
sentation, work on a committee, or any other type of scholarly work this should be included in your
folder. If a student sends you an exceptionally well-written testimonial as to your teaching include
this also.

Attend social and academic functions at the college.

The students love seeing their adjuncts at the student play or recital. You will also have an opportu-
nity to interact with exemplary faculty. Them getting to know you will permanently put you in their
memory. Evenifitis a professor from another department or college, your name will be reinforced
during faculty conversations.

Continue on with scholarly work.

That will not only get you more security at your school, but also possibly get you a full time job. It
also provides opportunity for you to interact with full time faculty at professional meetings, discuss-
ing research, or sharing resources.
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Find reasons to contact your chair

Many chairs become so involved with their research and work with students, they often put off
hiring. You need to contact them without bothering them. Find out when texts need to be ordered
in time for classes. You can contact them at that time to discuss ordering texts for the next se-
mester.

Become known by staff

Staff people will make comments about your behavior to the chairs, especially if you are high
maintenance. They will recommend to chairs those adjuncts that are easy to work with and
congenial. The department support staff are also the first to hear student comments and com-
plaints. To check on your teaching, ask them if they have heard anything from students. Itis
better they tell you rather than the chair.

Keep a high standard of learning

Students love to tell adjuncts they must please them in order to keep employed at the school.
Even though some students will encourage you to be easy or flexible with the schedule, they are
not representing the majority. Most students want to learn and excel. They do want to earn their
grades, not be handed a meaningless grade. Aim to please these students. The others will not
be your friends and will quickly tell the chair that you were too easy.

Be professional all the time

The students will repeat everything you say to other students, professors, and administrators. No
matter how frustrated you become with the system, don’t say negative things about the chair,
quality of student, school, or administration in front of the students. These comments will be
passed along immediately.

You only get one problem

It is important when critical situations arise in the classroom that you discuss them with the
department chair. But, don’t go to them with every little problem. Save the chair for the big ones.
But there will be many teaching situations that you will need to discuss with some one. Starta
networking system with other adjuncts to discuss situations as they occur. The best way to do
this is start a once-a-month Saturday breakfast club or meeting at the student union. Adjuncts
have a different experience than full time faculty. You will find them to be the most beneficial for
advice.

Finally, remember that this is a chaotic system and the instability of positions will always be
there. Even exemplary adjuncts that have taught in a system for many years may find themselves
without an assignment for a semester. If you are counting on being an adjunct as your main
income, you may want to rethink your choice of professions. If you use teaching as a portion of
your income, you may want to plan saving for a rainy day.
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by Bruce Gans, Wright Community College
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Recently, | was on a panel that was asked to create a set of content standards for people seeking
certification for teaching English in the public schools. For the project's outset, however, it seemed
self-evident that new teachers would start careers with greater success and be spared much frus-
tration, soul searching, and ineffective teaching if they walked into their classroom equipped with a
knowledge of certain hard truths.

1. If you use your students to meet your own need to be popular or loved, you will be a poor teacher.
You will be unable or unwilling to require students to meet high standards of achievement. Teachers
must maintain professional detachment for optimal learning to take place, just as a physician must
candidly diagnose a disease, even if this means upsetting one's patient.

2. ltis neither necessary nor helpful to present yourself in a class as omniscient. In attempting to
understand your student's thinking and behavior, recall your own feelings and foibles as a student.
Students will learn more rapidly and with greater enjoyment if they are comfortable admitting they do
not know something. If they see their instructors, who are role models of knowledge, unafraid to
admit they do not know a particular fact or they missed a particular insight a student had, it does not
diminish their authority: it enhances their humanity and confirms their wisdom. Ateacher no less
than Socrates, after all, said he was wiser than those around him because he knew well the areas
where he was ignorant and wanted to learn more.

3. Learn what is your problem and what is the student's problem. On the one hand, it is important
to learn not to blame yourself when a student fails or is being difficult. On the other hand, itis just as
important to know when to take a student complaint to heart and make changes yourself. Remem-
ber that the mature, successful person does not affix responsibility for a personal failure reflexively
on the boss, the spouse, or one's parent.

4. Learn to separate your self-esteem from your teaching craft. Even the best teacher can improve
in some area. Every teacher needs to hear constructive criticism and consider how acting upon it
might best serve the students. Remember that student evaluations are subject to resentments,
affection, revenge, and misunderstanding, and likewise that peer evaluations are subject to loyalty,
rivalry, and many extraneous factors. When you analyze these evaluations, it is important to put
them into perspective and respond to criticism or praise.

5. Understand the importance of teacher as a role model. Share your excitement about learning,
and articulate the relationship of what students are learning to the wonders of the field you teach.
Trust that your enthusiasm will prove contagious.
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6. Understand the importance of well-earned praise to a student's motivation and success. Al-
though itis a good custom to find something, however limited, to commend in student work, such
praise must be sincere, specific, and balanced by constructive criticism according to clear,
classwide standards and the student's own needs for improvement. Although students sometimes
recognize false praise as worthless, they also may have come to expectit. If you shirk your respon-
sibility to offer candid praise and criticism, you breed contempt for education and teachers - even
for learning itself. If you establish a reputation as a demanding judge, students will be giddily proud
of your praise and spur themselves to even higher achievement.

7. Teaching rests on proper discipline. Student behavior that is self destructive, hostile, or lazy is
not to be ignored, indulged, or rationalized. Nor is it to be met with anger or vindictiveness. In-
stead itis to be treated as a learning opportunity for the student. Patiently explain why the behavior
is self-defeating, whose responsibility it is to modify the behavior, and what the consequences of
failure to do so will be. Then let students form their subsequent choices.

8. Students must have the opportunity to fail. They deserve to be evaluated honestly and to con-
front their lack of diligence, aptitude, or preparation. By denying the reality of failure - by passing
work that is substandard or permitting extra-credit, busy work to inflate a poor grade - you cheat the
student. You give the false impression that he is competent. You reinforce the self-destructive
conviction that she need not work to master a subject. Too often, this "false pass" is initiated not by
the students but by the teachers who are too emotionally weak or professionally indifferent to
engage in necessary but unpleasant communication.

9. Understand the importance of never loosing your temper or permitting your personal dislike of a
student to determine how he or she is spoken to or evaluated. To do otherwise is to abuse your
position, injure the self-esteem of the student, and gain a reputation as a mean and emotionally
maladjusted teacher.

10. Understand the relative importance of materials being taught. For example, MLA Works Cited
or Chicago Manual rules are important reference regulations, but are not as important as under-
standing the primary sources in depth. In evaluating student work, it requires much effort to correct
surface flaws diligently and help students toward a basic mastery of the material; but your work is
not done if you have not searched for and rewarded evidence of engagement - of intellectual life.

11. Students bring their own languages to your classes, and there is every reason to enjoy the
inventiveness and pungency they contain. But in your teaching you should always insist that stu-
dents learn the standard language, especially in writing and speech. ltis indispensable in the work
place, it promotes their social integration, and they are often coming to your institution to master it.
Therefore, failing to insist on mastery does students a disservice.

12. Political advocacy has no place in the classroom. This practice affronts student dignity and
sullies your professionalism. In some cases, it will cultivate hypocrisy in students who offer insin-
cere agreement in the expectation of a higher grade. In others, those who defy you will suspect that
you evaluate them according to their scores on your ideological tests, not on the quality of their
work. Classroom advocacy makes you appear a bully, self-involved monomaniac, or charlatan -
not content with offering instruction in your subject and instead ambushing students with partisan
politics.
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13. Do not be afraid to teach materials that students may find foreign or difficult or not immedi-
ately relevant to their interests. Looking back over your own academic career, some of the
classes that inspired you the most, made the most lasting intellectual impressions, opened doors
of understanding, and enriched your life, were likely those classes which taught you just those
sorts of things. You ought to know far better than your students who are less well read and less
intellectually experienced in your field what will best enlighten and advance them in the long run.
You are, after all, the one in the best position to make the most informed choice.
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UPCOMING PROGRAMS

LIVE VIA SATELLITE AND THE INTERNET (all times are 1:30-3:00 PM Central unless otherwise
indicated)

OCT. 14, 2004 USING ELECTRONIC PORTFOLIOS IN WORKFORCE EDUCATION
OCT. 21, 2004 SAVING DOLLARS AND MAKING SENSE: SCALABILITY AND DISTANCE
COURSE CREATION™

NOV. 9, 2004 BEST PRACTICES FOR STUDENT SERVICES

NOV. 18, 2004 SAVING DOLLARS AND MAKING SENSE: UN-BUNDLING FACULTY
DUTIES™

DEC. 1, 2004 CLASSROOM STRATEGIES FOR PROMOTING CRITICAL THINKING/PROB
LEM SOLVING

JAN. 26, 2005 SERVICE LEARNING: SUCCESSFUL PROGRAMS AND BEST PRACTICES
FEB. 18, 2005 (TBA)

FEB. 24, 2005 PEDAGOGY 101 FOR DISTANCE LEARNING FACULTY*

MAR. 2, 2005 ANNUAL CARL D. PERKINS RFQ TELECONFERENCE (1:30 - 2:30 PM CT)
APR. 12, 2005 STUDENT RETENTION: KEEPING 'EM ONCE YOU'VE GOT 'EM - I

APR. 21, 2005 PEDAGOGY 102 FOR DISTANCE LEARNING FACULTY*

(TBA) NURSING RE-ENTRY PROJECT

Streaming Videos

SEPTEMBER 2004 DUAL/CONCURRENT ENROLLMENT: WHERE HIGH SCHOOL INTERSECTS
COLLEGE

OCTOBER 2004 TEACHING FOR STRATEGIC LEARNING

NOVEMBER 2004 ARE WE TESTING WHAT WE ARE TEACHING? HOW TO CONSTRUCT
ACCURATE AND USEFUL TESTS

DECEMBER 2004 INTEGRATING GLOBAL RESOURCES INTO YOUR CLASSROOM

JANUARY 2005 IMPROVING MULTIMEDIAAND ONLINE COURSES WITH INSTRUCTIONAL

DESIGN

FEBRUARY 2005 INTEGRATING TECHNOLOGY INTO YOUR ESOL PROGRAM

MARCH 2005 PUTTING ITALLTOGETHER: CREATIVE IDEAS FOR USING TECHNOLOGY IN
THE CLASSROOM

APRIL 2005 EDUCATING THE NETGEN: STRATEGIES THAT WORK

MAY 2005 TEACHING AT ADISTANCE

JUNE 2005 SUCCESSFULLY INVOLVING FACULTY IN YOUR CONTINUOUS IMPROVE
MENT PROGRAM

JULY 2005 SUCCESSFUL STUDENT RECRUITMENT PROGRAMS

AUGUST 2005 CREATIVE STRATEGIES FOR TOUGH FINANCIAL TIMES

For detailed programming information please visit our website at www.starlinktraining.org or contact us
directly at starlink@dcccd.edu or 972-669-6502.

*Denotes a seminar produced by Dallas TeleLearning
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EVALUATE “SUCCESS STRATEGIES FORADJUNCT FACULTY”

On a scale of 1-5, with 5 being the highest, rate the videoconference in terms of its value to you.

Excellent Poor

Timeliness of topic 5 4 3 2 1
Program’s format 5 4 3 2 1
Moderator 5 4 3 2 1
Panelists or Instructor 5 4 3 2 1
Handouts 5 4 3 2 1
Technical quality 5 4 3 2 1
Overall evaluation of program 5 4 3 2 1
Local site activitieswereheld?  YES _ NO
1. Institution name:
2. My current position is: (circle one)

a. Faculty c. Classified Staff

b. Administrator/Professional Staff d. Other

3. What did you like most about the videoconference?

4. What could have been done to make it more valuable to you?

5. What topics would you like to see addressed in future videoconferences?

Return to: STARLINK, 9596 Walnut St., Dallas, TX 75243.
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