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EMAIL/FAX/CALL-IN INSTRUCTIONS

There are three ways in which you can interact with the panelists:

E-MAIL: Before AND DURING the program, you may email your
guestions to the panelists at starlink@dcccd.edu.

FAX: Before October 20, fax to 972.669.6699
On October 20, fax to 972.669.6633

CALL: You are encouraged at any time during the program to call in
your questions and comments.

The toll-free telephone number for call-in questions is:

1.800.745.0371

HOW IT WORKS: Your call will be answered by a member of our staff, who will ask for your
name and site location. You will then be put on hold. While you are on hold, you will be able
to hear the videoconference through the telephone. Stay on the line so we can communi-
cate with you if necessary.

If your call should be accidentally disconnected, call again and tell the operator you were
disconnected while waiting to ask a question.

When prompted or introduced by the program host, give your name and site location, and
state your questions as clearly and succinctly as you can. Please be aware that while you
are asking your question and while it is being answered you will be “on the air.” Please
remain on the line until your question has been answered and your call has been
disconnected.

BETTER AUDIO: To minimize the possibility of any technical or program difficulties that may
be caused by audio feedback, we suggest you locate the telephone away from the audio
speaker at your site.
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FAX QUESTION SHEET
FAX: 972.669.6633

Enter your question or comment below in 25 words or less and print clearly so that the
moderator can read the question.

Name:

Viewing Site, City, State:

Question or Comment:
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PRESENTERS

Stacie R. Chismark has been instructor and coordinator of genetics and
microbiology programs at Heartland Community College in Normal, IL, for the
past ten years. Faculty at this college also function uniquely in administrative
and supervisory roles, creating college policies and innovative programs of
study. Stacie became interested in the topic of incivility after an extraordinarily
unpleasant situation with one of her own students. After much research, she
and colleagues at HCC collaborated and designed a workshop containing
pragmatic strategies selected from a variety of sources, to enable instructors to
decrease and cope with everyday incivility occurrences. Afaculty peer support
group soon followed. These strategies have been successfully applied and
continue to diminish the frequency and severity of emotionally charged inci-
dences. Stacie has presented these proven strategies at several best practices
workshops and educational conferences.

Laura Duvall is a Professor of Psychology at Heartland Community College in
lllinois, where she has taught for 11 years. She has developed a variety of
courses including Adolescent Psychology, Human Sexuality, and a course on
Human Growth and Development offered entirely online. She has given multiple
presentations on teaching, psychology, and incivility at various educational and
psychology conferences. In 2003 Laura was the recipient of NISOD’s Outstand-
ing Faculty Member Award, as nominated by the students of Heartland Commu-
nity College. Passionate about teaching, she is always searching for ways to
improve what she does in the classroom, in turn improving the learning and
educational experience of her students.

Mia Alexander-Snow is Assistant Director of Assessment and Evaluation at
the University of Central Florida. Prior to this she served as assistant professor
in the Department of Educational Leadership, Technology and Human Devel-
opment at Georgia Southern University, and post-doctoral fellow in the Depart-
ment of Education Policy at the University of Kentucky. Dr. Alexander-Snow’s
teaching and research focuses on the academic and social integration of
students and faculty of color in traditionally white educational settings, with
emphasis in assessing student learning and student development. Dr.
Alexander-Snow earned her Ph.D. in education and human development from
Vanderbilt University, M.Ed. in college student personnel services from
Peabody College, and B.A. in English from College of William and Mary.

Moderator: Bob Ray Sanders’ journalism career has spanned more than
three decades and three media: newspaper, television and radio. He currently
is Vice President and Associate Editor of the Fort Worth Star-Telegram, the
paper where he began his journalism career. He also is a columnist for the
paper.
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PRESENTATION MATERIALS

Incivility defined :

1. The quality or state of being uncivil; want of
courtesy; rudeness of manner; impoliteness.

2. Any act of rudeness or ill breeding.
Uncomely jests, loud talking and jeering.

3. Any action that disrupts the educational
process.

Source: Webster's Revised Unabridged Dictionary, © 1996, 1998
MICRA, Inc.

“Students are less respectful
than they used to be.

Children today love luxury too much.
They have detestable manners, flout
authority, and have no respect for their
elders. They contradict their parents
and tyrannize their teachers... What
kind of awful creatures will they be
when they grow up?”

Phota: Lynn Jahnson

http://iwww.fci.org/mister_rogers_neighborhood/biography.asp




Socrates (469-399 B.C.E.)

Condemned to death or exile
by the Athenian government for his teaching methods
which aroused skepticism that was corrupting his students,
Socrates rejected exile and accepted death from hemlock.

Death of Socrates (1787)
Jacques-Louis David

hitp: be.edurbe_ |_dav_soc.html

Is it our modern culture?

The Rack
Equipped with spiked rollers on which the stretched victim
would lay, feet tied at one end, hands at the other.

bodies was reported by various sources to twelve inches, a result
of systematic dislocation of every joint in the body, loud popping sounds
mixing with shrieks of agony, futile cries for pity. With the prisoner tied to
this horrific device, the inquisitor would then employ a variety of more
subtle tortures. Red hot pincers would tear off nipples, tongues, ears, noses,
and genitals. Intestines were slowly wound onto pulleys before the dying
victim's eyes.




Don't despair. You are not alone.

Tub and Toaster. Bill Thomas, 1991.

* Strategies for minimizing the
incidence of incivilities before
they occur

 Strategies for dealing with
incivilities after they occur

Proactive strategies for minimizing
the incidence of incivilities
before they occur

Although we can’t do much to alleviate
personal issues that students bring to the
class or change their personalities, it's
possible that colleges and instructors
and can help to reduce the occurrence of
incivilities in the first place.




Recognize Stress and
Unrealistic Student Expectations

Do not take uncivil behaviors
*personally*.

2. Develop a Student
Behavior Policy

Not everyone « Instructors must define
agrees on what for themselves what

constitutes uncivil behaviors are not
acceptable in their

behavior. classrooms.

« Instructors should
make clear to students
what constitutes
appropriate and
inappropriate behavior.

SYLLABUS

Explain the purpose of a syllabus and incorporate its use
throughout the semester

Make expectations and student evaluation policies clear
Use a professional, not personal, tone
Establish high standards and be consistent

Emphasize what students should do or how they should behave
rather than what not to do or how not to behave (and how this
relates to student success in the course)

Student Contracts

Repeat important policies at strategic points
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Student Involvement

« Some suggest that students help
develop a “Student Behavior” policy
sheet or request some student input
on a pre-course questionnaire

« Provide self-evaluation opportunities
that allow students to become familiar
with teacher-specific ‘language’

*Provide constructive feedback

*Provide opportunities for students to
learn the correct answers

«Be available to help students outside
of class

3. Student as Consumer

*Thoughtfully and realistically set goals and expectations
for the course and student evaluation

*Explain the reasoning behind your policies and
expectations

«If you make changes, provide explanations that relate to
the subject, rather than student performance

eFaculty should not turn over control of the course to
please the students

eInclude a syllabus disclaimer
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NETTIQUETTE POLICY:

“Netiquette,” refers to the proper way to behave when one communicates electronically with oth-
ers. Everyone in this course needs to understand what is proper and what is not when communi-
cating with others via the Internet. When communicating electronically, it's easy to forget that you
are still communicating with people - and that is something we all need to remember. For ex-
ample, studies have shown that people tend to be less inhibited when communicating electroni-
cally, than when communicating in person. Sometimes this lack of inhibitions can lead to rudeness
and a disregard for the feelings of others. Therefore, a good general rule of Netiquette is to never
say anything to anyone via electronic communication that you would not say in person. | do not
want anyone in the class to feel inhibited from expressing his or her views honestly to others. In
fact, exposure to different views and beliefs is an important part of this course. However, we have
to express our views politely, even when we disagree with the ideas of others.

Much of our face-to-face communication with others relies upon non-verbal elements. In person
what someone says might be taken as rude or offensive, but that person’s tone of voice, facial
expressions, or body language make it clear they are only joking or being sarcastic. However,
because non-verbal elements are almost completely lacking in written electronic communication,
anything that could be taken as rude or offensive probably will be. “Emoticons,” which are those
little smiling or frowning faces formed from symbols on the keyboard, are the only non-verbal
elements we have in cyberspace, and emoticons are a very poor substitute for the complexities of
non-verbal communication. :-(

There is another important reason to be especially polite when communicating electronically. We
have all at one time in our lives said something to others that we later regretted. When irritated or
just feeling disagreeable we might blurt out how we felt at the time, only later to decide that we
over-reacted or behaved inappropriately. However, unlike spoken words, what we say via elec-
tronic communication has a stubborn way of hanging around. Even if you delete a message you
sent to someone else, whoever received your message will still have a copy of it, and it's hard to
forget the words of others when we can reread them anytime. Therefore, another general rule of
Netiquette is to never to send or post a message if you are angry or upset. Give yourself some
time to cool down, and you'll probably end up finding that you don’t need to send the message
after all.

Expressing our ideas in a polite and rational way is especially important considering that you will
be reading and critiquing the work of other students in the class, identifying strengths but also
offering suggestions for improvement. Realize that nothing anyone in this class turns in is likely to
be perfect! Be open to the comments that other students have for you, and, of course, try to convey
your comments on the work of other students in a constructive, polite, and rational way.
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UNDERSTANDING CLASSROOM INCIVILITY

by Mia Alexander-Snow

Little research has been conducted on the causes of and solutions for student classroom incivility.
We know that classroom incivility is experienced to some degree by all teachers. However, to
what extent do ascribed characteristics—of students and faculty—such as race, sex, and ethnicity,
influence the occurrences of student classroom incivility? Is there a greater likelihood for female
faculty and faculty of color to experience classroom incivility than their white male counterparts?

Boice’s Study of Classroom Incivility

After conducting a five-year study of classroom incivility at a large, public university in an urban
setting, Boice (1996) asserted that classroom incivility was more common than uncommon, occur-
ring in more than two-thirds of the courses he tracked, and was particularly acute for those teach-
ers whom students perceived as aloof and indifferent to student needs. Continued persistence of
classroom incivility resulted in the divertment of both teacher and students; teachers became less
enthused about their students and their course, and students became less involved in the class-
room experience) as demonstrated by students coming late and leaving early, making sarcastic
remarks or gestures, and so on). Consequently, courses reflecting high classroom incivility corre-
lated with poor course evaluations and poor student performance. Students attributed their non-
involvement and mediocre classroom experience to teacher incompetence, and teachers attrib-
uted poor student performance and negative course evaluations to student apathy. Boice con-
cluded that “the key initiator of classroom incivility may be teachers’ deficits in immediacies (i.e.,
expressions of warmth and approachability) particularly in the first few days of classes,” and that
increased teacher immediacy behaviors resulted in lower levels of classroom incivility.

Overall, Boice’s findings are helpful, shedding greater light on the possible causes and solutions
for classroom incivility; however, the call for teachers to display more immediate behaviors is too
simplistic as a response to such a complex phenomenon.

Purpose of This Essay

The purpose of this chapter is to build on Boice’s research by adding the contextual dimension,
particularly as it relates to female faculty and faculty of color. | argue that researchers cannot
observe classroom incivility without taking into account the role of cultural perceptions and social
power when prescribing the degree of immediacy needed for a teacher to create a classroom
experience conducive to positive student involvement.

| address the following questions: How much of a role do cultural perceptions, defined by ex-
pected social norms, expectations, and stereotypes, affect the level of immediacy between stu-
dents and their teachers? How do these perceptions affect the classroom dynamic? Who wields
the power base? How does the basis of power affect the degree of immediacy shown by teach-
ers and level of classroom incivility?

Since this chapter is theoretically based, my analysis draws from the theoretical constructs and
studies prominent in the field of cross-cultural communication and in social theories. Having
established the theory, | expand on Boice’s research findings (1996) by adding the missing pieces
that provide greater context for examining the role of cultural perceptions in shaping the classroom
dynamic between students and their teachers, particularly female faculty, and faculty of color.
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Finally, I incorporate strategies for reducing the level of classroom incivility to the point where
classroom incivility can be constructive force, aiding teachers, particularly female faculty and
faculty of color. | do not discuss every possible scenario with each typifying example Boice pre-
sents; however, | do examine those examples that best illustrate the indirect influence that cultural
perceptions, defined by stereotypes and social power, may have in fostering classroom incivility,
illustrating that the term immediacy and the concept of power have cultural implications that are
affected by persons’ ascribed characteristics, such as sex, race, and ethnicity.

Assumptions and Terms

There is a notable lack of research on current gender stereotypes, on beliefs about the speech of
people of color, and on the influence of gender and race on speech stereotypes. Traditionally,
normative behavior for males and females has varied among white Americans, African Americans,
Native Americans, and Hispanic Americans (Banks, 2003). Therefore, stereotypes are used in
this chapter for discussion purposes about group and cultural behaviors. In this chapter the term
white denotes Americans of European descent, African American refers to persons of African
descent born in the United States, and people of color those groups in America (African Ameri-
cans, Asian Americans, Latino Americans, and Native Americans) that have historically been
oppressed by the dominant white culture. The term culture, unless otherwise noted, should be
understood to embody whiteness; as it holds the power and authority in society, white culture is the
dominant or normative culture to which all other cultures are subordinate.

Race is a socially determined category that is related to physical characteristics (skin color, eye
shape, and so forth) (Banks, 2003). Ethnicity reflects a person’s group identity based on national
origin, language, religion, or food; it is not based on biological traits (Banks, 2003; Schofield,
2003). Racism and sexism exist. Each has a form of oppression associated with it. Racismis a
system of advantage based on race; sexism is a system of advantage based on sex. Both sys-
tems are based on the systematic oppression of persons of color and females, in which cultural
messages and institutional policies and practices operate to the advantage of white males (Tatum,
1997).

Given that most cultural communication theory and research have focused on the gender, race and
speech style stereotypes between and among African Americans and white Americans, the dis-
cussion and examples in this chapter largely reflect the racial and ethnic experiences of African
American and white American males and females. However, when reference is made to persons
of color or brown-skinned persons, generalizations can be made to include people of color.

Understanding Culture and Cultural Perceptions

Erickson (2003) defines culture as “A sedimentation of the historical experience of persons and of
social groupings of various kinds, such as nuclear family and kin, gender, ethnicity, race and social
class, all with differing access to power in society “. Communication theorists Wood and Dindia
(1998) extend Erickson’s definition of culture by emphasizing the role communication has in the
invention and sharing of culture: “Women and men, like people everywhere, learn rules, meanings,
and norms of communication and social life through interaction with others in particular con texts
and ....different social groups, or communication cultures, inculcate distinct styles of being, know-
ing, and communicating. By extension, individuals may learn new rules, meanings, and forms of
communication if they participate in communication cultures that foster skills and perspectives
different than those they learned previously”.
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Three assumptions are implicit in these definitions. First, everyone in the world is cultural, even
though not all culture is equal in power and prestige (for example, white culture is the hegemonic
culture in the United States). Second, all people have multiple cultural identities (such as Jewish
American female or middle-class African American male). Third, human interaction is cultural,
continually shaped and reshaped by social contest (Alfie, 1988; Erickson, 2003; Tusmith and
Reddy, 2003; Wood and Dindia, 1998). Who we are, what we desire, and how we view ourselves
and others are shaped by the explicit and implicit cultural messages we learn through sustained
social discourse.

Cultural perceptions are based on the interpretation of meaning and behavior within a given social
context. Since individuals reflect multiple cultural realities, so do they also reflect multiple social
realities such that there is no single interpretation of human behavior. In other words, as Hart and
Morry (1997) state, “The same behavior performed by persons of different social characteristics or
from different cultural backgrounds is likely to be interpreted as having different meaning”. What is
of most importance in understanding culture and cultural perceptions is that the inherent social and
cultural inequities between and among subcultures define individual perceptions and cultural reali-
ties. The socio-cultural identities are hierarchical, defining individuals’ social place, role, and
status. For example, although a white female is a member of the subordinated group, women, her
white cultural status may elevate her to a higher social standing than an African American woman
from a lower social class.

Cultural perceptions are defined by stereotypes and social power.

To the extent that some hold stereotyped beliefs about men, women and people of color, these
beliefs can lead them to differential expectations about how people should behave based on their
cultural identities (Aries, 1996). Differences attributed to individuals’ cultural identities may, in fact,
reflect socially structured inequities in the power accorded to and experienced by subordinated
groups (Wood and Dindia, 1998). These cultural identities reflect the social, economic, and politi-
cal characteristics of society and have an impact on how individuals are perceived and how others
respond to them (Schofield, 2003). Research on ethnic stereotyping has shown that in American
society more negative characteristics (such as “slow,” “lazy”) are ascribed to persons with black
and brown skin than persons with light or white skin (who are more likely to be ascribed positive
characteristics such as “ambitious,” “smart”) (Hart and Morry, 1997). In a study of communication
stereotypes, Popp, Donovan, Marsh, and Peele (2003) reported that white college students per-
ceived African American speech to be loud, ostentatious, aggressive, active, argumentative, hos-
tile, open, critical, and straightforward. Furthermore, research has shown that African American and
Puerto Rican women do not accept the traditional white female stereotypes, attributing more mas-
culine characteristics to themselves than do white women (Crawford, 2001).

Men and women speak in different ways as a result of differences in social power (Tannen, 1990).
Men are believed to have demanding voices, to be dominating, authoritarian, to the point, blunt,
forceful, aggressive, and boastful. Women are believed to speak politely, gently, rapidly, and emo-
tionally, and to show more concern for the listener (Edelsky, 1976; Kramarae, 1981; Lakoff, 1973;
Siegler and Siegler, 1976;Aries, 1996). High-status and powerful individuals have been found to
interrupt more often than low-status, less powerful individuals (West and Zimmerman, 1977). When
individuals of low power status (female, persons of color) interact with individuals of high power
status (males, whites), they tend to defer, please, notice, and attend to others’ needs; speak tenta-
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tively and indirectly; be non-threatening; and make others comfortable (Wood and Dindia, 1998).
In his study of a North Carolina courtroom, O’Barr (1981) observed that the use of some linguistic
forms varied with the status and apparent social power of speakers, noting that low-status speak-
ers tended to use “powerless speech” commonly associated with women’s language styles,
which Mulac (1998) identifies as hedges, intensifiers, tag questions, declaratives, rising intona-
tions, polite forms, and hesitations—whereas high-status speakers tended to avoid these forms.

It is important to note that stereotype effects are evoked to a different degree depending on the
situational contest and are more pronounced when they are a salientissue in an interaction. For
example, stereotypes have a larger impact in shaping expectations and perceptions in initial
encounters, when more personal information about participants is not yet available (Aries, 1996).

Reexamination of Classroom Incivility from a Multicultural Perspective

Although Boice (1996) implicitly addresses cultural implications through his use of the subjective
voice and language, anecdotal information, and personal reflections, an explicit discussion about
the role that cultural perceptions play in influencing the degree of teacher-student interaction is
sorely lacking and much needed. Since the study embodies the cultural orientations of a white
male, its recommendations for curbing incidents of classroom incivility may not necessarily be as
helpful to female faculty and faculty of color.

Erickson (2003) states: “Since our subjective world or perspectives—what we see, know, and
want—{are] culturally constructed, and since culture varies, persons really do not inhabit the same
subjective worlds”. In other words, Erickson explicitly states what Boice (1996) merely implied.
Tusmith and Reddy (2003) reinforce Erickson’s view that culture determines subjectivity: “The
position of the observer partially determines the context and quality of any observation”. There-
fore, we must explore the indirect influence that cultural perceptions, defined by stereotypes and
social power, may have in fostering classroom incivility.

Cultural Perceptions Influence Classroom Dynamics. Individuals have multiple cultural
identities—age, race, ethnicity, social class, sexual orientation—that differentiate them from other
individuals. These cultural identities affect self-definition and patterns of interaction. Thus, the
perception of an individual's behavior by self and others is influenced by the group membership of
the person performing it.

In Boice’s research (1996), teachers and students identified several kinds of classroom incivility
as strongly disturbing. Two of these will be discussed as illustrating the role that cultural percep-
tions play in understanding classroom incivility.

1. Students conversing so loudly that lectures and student discussants could not be heard through-
out a third or more of class meetings. Arepresentative comment about this classroom incivility
from students: “l don’t understand this. Why doesn’t she just tell some of the guys to shut up?
Who's in charge?”

2. The presence of one or two “classroom terrorists” whose unpredictable and highly emotional
outbursts (usually in the form of insulting complaints or intimidating disagreements) made the
entire class tense. Arepresentative comment about this classroom incivility from students:
“Whew, itis unreal? She, all by herself, is screwing up everything. Everything. She talks all the
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time. She gets out of control, I think. She attacks anyone else who argues with her. | feel sort of,
how can | say it, frightened by her.”

Clearly, these disturbances reflect power struggles between students and the teacher. What is not
clear, however, is the degree to which classroom incivility is the result of the teacher’s deficit in
immediacy behaviors, students’ discomfort and unease with the subject material, students’ hostility
toward their teacher, or a combination of the three. What we do know is that how students evaluate
their teachers’ competence, credibility, and authority reflects the students’ cultural perceptions.

Cultural Perceptions Affect Student Power and Teacher Immediacies.

Tusmith and Reddy (2003) quote a teacher saying, “The racial/ethnic and gender factors that visibly
identified me challenged my students’ perceptions of how a professor should appear and act. The
dual and contradictory position | embodied as native informant and authority figure was difficult for
all of us in the classroom to negotiate”.

Boice (1996) noted that how teachers present themselves may be the most telling factor, at least in
initiating classroom incivility. The process of presentation centers on both students and their
teacher, with each assessing the other in the contest of cultural perceptions. Whether consciously
or unconsciously, students will begin to engage in undermining behaviors (such as folding arms
across the chest, slumped posture in the chair) prior to or upon the initial introduction of their
teacher (such as when the teacher enters the classroom). Regardless of whether the teacher has
employed prosocial or antisocial behaviors, some students begin to formulate their perceptions of
their teacher’s competence, authority, and personable characteristics prior to attending the first
class. Perceptions are based either on what students have heard from their peers or on one or
more of the teacher’s known attributes (for example, if the teacher is an Asian American woman,
she may be expected to be docile, compliant, accommodating, and employ indirect language
style). These perceptions then become the student’s expectations of the teacher. The extent of the
students’ undermining behavior will lessen or intensify depending on whether the teacher’s behav-
iors are in accordance to students’ own cultural expectations. Therefore, lessening classroom
incivility may not simply involve the teacher employing more prosocial motivators and greater
immediacy, but may also involve students readjusting their cultural perceptions and expectations
within the social context.

Students’ Roles in Perceptions of Classroom Incivility. Onthe surface, the first representative
comment (“I don’t understand this. Why doesn’t she just tell some of the guys to shut up?”) reflects
a student’s frustration with an instructor who would allow some of the students to disrupt class with
their excessive talking. The student who made the comment perceives the instructor as lacking
authority and legitimacy and as being powerless, prompting the question, “Who’s in charge?” This
type of comment raises a number of questions for consideration. What role, if any, does gender
have in this manifestation of classroom incivility? What does it mean that the instructor is a she
and not a he? What are the cultural implications when the student refers to the rude ones as “the
guys”? Is the student referring to males or simply using “guys”? Is the student referring to males or
simply using “guys” as a general form to refer to a group of students? What would that term mean if
the student making the comment were female? How does the student’s cultural identity affect her
perceptions of her teacher’s competence and the place of “those guys” within the classroom set-
ting? If we add some missing pieces, such as that the teacher is Asian American and the student
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who made the comment is a white male, what are the possible cultural perceptions this student
may have in relation to his instructor and his assessment of who's in charge? And how might
these perceptions affect the classroom dynamic? What immediacy behaviors might exacerbate
or mitigate classroom incivility in this case?

The second representative comment, too, seems benign on the surface (“She talks all the time.
She gets out of control, | think. She attacks anyone else who argues with her. | feel sort of
....frightened by her.”). However, let's examine the student’'s comments from a cultural perspec-
tive. Let's say the student making the comment is a white female and the student she is describ-
ing is a black female. Given what the research has shown about the stereotypes associated with
gender and racial or ethnic speech patterns and group behaviors, how are the cultural perceptions
shaping the interactions of the “terrorist’—in this case a black female—with the white female? Is
the black student really “out of control” or is her outspokenness being misinterpreted? What is it
about the black student that makes her “frightening” to her classmate? And if we were to ask the
black student about her classroom behavior, would she view her contributions to class discussions
as so “aggressive, dominating, and hostile” that her classmate should be frightened by her? In this
social context, who wields the power—the black female “terrorist” or the white student criticizing
her?

Faculty Role in Classroom Incivility. Teaching as a faculty person of color at a predominately
white institution, | have realized that it is not my scholarship but my very body that students learn
from in the classroom; | am marked, as Tusmith (2003) points out, not only by my professional
credentials but also by my race, age, and gender.

According to Kearney and Plax (1987), powering the classroom is relational, reflecting a power
struggle between students and their teacher. Unlike their male and white colleagues, female
faculty and faculty of color are cognizant of how their cultural identities complicate classroom
dynamics, affecting the teaching situation. From the moment female faculty and faculty of color
enter cultural space that is not of their own, they know they will be met with skepticism and that
their credibility and authority will be called to questions repeatedly throughout the term. They
expect to meet some degree of classroom incivility simply because of who they are and what they
represent. The insulting complaints and intimidating disagreements projected by students to their
teachers often reflect students’ discomfort with any subject material being delivered to them from a
member of a subordinate group. The interaction may question students’ cultural authority and their
power of authority such that students of the dominant culture feel deficient. For example, the
behaviors of a teacher who is an African American male to a predominately white audience will be
interpreted differently from those of his white male colleague teaching the same subject material to
a class of mostly whites. The white teacher’s aggressive prodding may be perceived by the
students as intellectually challenging, while the same behavior by the African American teacher
may be perceived as hostile and argumentative.

The class dynamics and the cultural baggage students carry with them will determine the intensity
of the classroom incivility female faculty and faculty of color experience. Many of the traumatic
experiences cited by Boice (1996) can be seen in the light of Tusmith’s comment (2003) that they
are the “educational and professional consequences resulting from students’ feelings of disso-
nance and disequilibrium when they are required to situate [female faculty and faculty] of color
comfortably within their conceptions of power, intellect, and knowledge”. For female faculty and
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faculty of color, classroom incivility is far from Boice’s “mere problem of uninvolvement;” it is a part
of the teaching experience.

Strategies for Mitigating Classroom Incivility

Tusmith (2003) states, “There is an understanding of the hierarchy of authority—white professors
face fewer direct challenges than do professors of color, whatever the course context. That lower
level of hostility and challenge translate into a classroom environment in which it is easier for the
professor’s ability to maintain the class’ respectful attention”.

For faculty, particularly female faculty and faculty of color, teachers’ referent and expert power have
been found to be positively associated with student affect toward the teacher and the course
material (Richmond, 1990; Richmond and McCroskey, 1984). Referent power is based on the
students’ ability to identify with the teacher and is operative only after the student and teacher have
developed a relationship (Barraclough and Stewart, 1992). Thus, the teacher’s referent power not
only may gain compliance from students, but it also serves to build a trusting, open positive
teacher-student relationship (Richmond and Roach, 1992). For example, a white male teacher
instructing a multicultural course to a class with few students of color may not only find it difficult to
establish expertise, authority and credibility with the non-white students, but he may also find it
difficult to develop a rapport that would keep the levels of “terrorist” activity by the non-white stu-
dents to a minimum or non-existent. In this social context itis paramount that the instructor be
aware of how communications styles affect students’ interpretation of the teacher’s immediacy
behaviors. Rather than responding dispassionately, such as moving away from the student dis-
cussion and thereby distancing himself or herself, the teacher should become more engaged in
the discussion, rechanneling the student energy to greater inform the subject of discourse.

Power, privilege, and influence are all conveyed and perpetuated through interpersonal communi-
cation (Popp, Donovan, Marsh, and Peele, 2003). For example, an Asian non-native female
speaking to a largely white male audience will be better received if she were to engage in lan-
guage style that demonstrates strength, confidence, knowledge, and authority and to stay away
from the powerless forms of language described earlier. Thus, it could be hypothesized that a
powerful teacher is attuned to the classroom dynamic or teaching situation and employs imme-
diacy behaviors such that all participants feel valued and empowered.

As Golish and Olson (200) point out, “The less powerful students perceive their teacher, the more
likely they will engage in undermining behavior because the professor lacks credibility. [Con-
versely,] the more powerful the instructor, the more power students feel because they respect the
instructor and know that he or she will listen to their concerns”. The key is in who wields the power.
For female faculty and faculty of color, students initially wield the power, as their cultural percep-
tions will define their expectations of the teacher. How well the teacher meets students’ expecta-
tions will inform how they assess the teacher’s competency, credibility, and authority within the
cultural norms. In other words, faculty are being evaluated on the basis of the subordinate cultural
norms within the subtext of the dominant culture. Therefore, faculty, particularly female faculty and
faculty of color, must first be deemed as having expertise and authority within the white culture
before they can begin to change students’ own cultural stereotypes and misperceptions of the
subordinate group of which the teacher is a member. For example, the first day of class should be
a time for the teacher to tell the students about his or her background in order to convey to stu-
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dents the teacher’s expertise and authority. In addition, faculty should engage students by encour-
aging them to reveal information about themselves. This exercise will legitimize the teacher while
providing a basis for teacher and student to develop rapport. In addition, the teacher must con-
stantly assess the classroom climate and recognize that cultural perceptions defined by stereo-
types will influence the level of intimacy between and among students and the teacher.

Mitigating classroom incivility is not simply the employment of more pro-social motivators and
greater displays of immediacy by the teacher; rather, it is a by-product of how the teacher and
student assess the socio-cultural dynamics manifested in the classroom and how the teacher
adapts his or her immediacy skills accordingly.

Conclusion

It seems that female faculty and faculty of color are more prone to experience greater levels of
classroom incivility than their white, male colleagues in similar social contests. Cultural percep-
tions, shaped by stereotypes and social power, are reflected in social interaction and seem to
have an indirect influence on classroom incivility. It seems that the mitigating of classroom incivility
involves more than increased teacher immediacies as suggested by Boice (1996).
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UPCOMING PROGRAMS (All times are central)

Nov. 8, 2005 “Texas Demographics and Their Effects Upon Public and Higher Education:
1:30-2:30 pm 2005 Report”

Nov. 16, 2005 “Pedagogy 202 for Distance Learning: Measuring What Matters”
1:30 - 3:00 pm

Dec. 1, 2005 “Teaching Adults: A Practical Guide for Educators”

1:30 — 2:30 pm*

Feb. 24, 2006 “New Standards for the New Student?”

1:00 — 2:00 pm

March 2, 2006 “Annual Carl D. Perkins Grant RFQ Update” (Will be a webcast only)
TBA

April 6, 2006 “Motivating Students from Day One to Graduation”

1:30 — 2:30 pm*

April 18, 2006 Developmental Education Teaching Strategies (working title)

1:30 - 2:30 PM

*Indicates a 30 minute audioconference will follow the program.
“NEW LEADERSHIP SERIES FOR STARLINK MEMBERS ONLY”

This series is for both students and faculty, which can be used as part of your campus leadership
training. Produced by the Society of Success and Leadership.

Nov. 15, 2005 Jake Steinfeld: “I've seen a lot of famous people naked, and they’ve got nothing
6:00 —7:00 pm onyou!”

Nov. 29, 2006 Dr. Stephen Covey on Leadership

6:00 — 7:00 pm

Jan. 31, 2006 Jack Canfield on Success

6:00 —7:00 pm

Check our website for special faculty development programs delivered online every month at
www.starlinktraining.org.
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EVALUATE “COPING WITH CLASSROOM INCIVILITIES”

On a scale of 1-5, with 5 being the highest, rate the videoconference in terms of its value to you.

Excellent Poor

Timeliness of topic 5 4 3 2 1
Program’s format 5 4 3 2 1
Moderator 5 4 3 2 1
Panelists or Instructor 5 4 3 2 1
Handouts 5 4 3 2 1
Technical quality 5 4 3 2
Overall evaluation of program 5 4 3 2 1
Local site activitieswereheld? YES _ NO
1. Institution name:
2. My current positionis: (circle one)

a. Faculty c. Classified Staff

b. Administrator/Professional Staff d. Other

3. What did you like most about the videoconference?

4. What could have been done to make it more valuable to you?

5. What topics would you like to see addressed in future videoconferences?

Return to: STARLINK, 9596 Walnut St., Dallas, TX 75243.
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