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Panelist Roster

Dr. Marilla D. Svinicki began her professional life as an experimental 
psychologist, but was soon drawn to educational psychology because of 
the promise it held for improving instructional practices at all levels.  She is 
director of the Center for Teaching Effectiveness and professor of educa-
tional psychology at the University of Texas at Austin. She is also the editor 
in chief of the New Directions for Teaching and Learning series as well as 
a widely published author and speaker in the area of faculty development 
and learning at the post-secondary level, including her practical resource 
guide for instructors, Learning and Motivation in the Post-Secondary Class-
room.  Her teaching and research focuses on conditions in classes that 
maximize learning and motivation. 

Dr. Raymond Wlodkowski serves as Director of the Center for the Study 
of Accelerated Learning in the School for Professional Studies at Regis 
University in Denver, Colorado. A licensed psychologist, he has authored 
and co-authored six books, including Enhancing Adult Motivation to Learn: 
A Comprehensive Guide for Teaching All Adults. Three of his books have 
been translated into Chinese, Japanese, and Spanish. Dr. Wlodkowski 
has been the recipient of the University of Wisconsin, Milwaukee Award for 
Teaching Excellence and the Faculty Merit Award for Excellence at Antioch 
University, Seattle. His professional interests and publications are primar-
ily in the areas of learning, motivation, instruction, adult development, 
and diversity, for which he conducts professional development programs 
throughout North America and abroad. 

Dr. Phyllis Dawkins is the Dean of the College of Professional Studies, 
a Professor of Physical Education, and a member of the Honors College 
at Johnson C. Smith University. Previously, she was Chair of the Division 
of Education and Psychology and Chair of the Department of Health and 
Physical Education. She is also the Director of the Faculty Development 
Program that includes a Steering Committee with training strands in Learn-
ing Communities, instructional technology, learning across the curriculum, 
faculty discussions about academic discourse, Faculty Learning Communi-
ties, and engaged pedagogical teaching strategies. 

Dr. Milton D. Hakel is the Ohio Board of Regents Eminent Scholar in In-
dustrial and Organizational Psychology at Bowling Green State University, 
in Bowling Green, Ohio.  He chairs the National Research Council’s Com-
mittee on Evaluation of the Impact of Teacher Certification by the National 
Board for Professional Teaching Standards.  The role of formative assess-
ment in learning and documenting performance changes due to integra-
tive learning are his major current interests.  With Diane Halpern and Art 
Graesser he co-chairs the Life Long Learning at Work and at Home task 
force.
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PROGRAM OUTLINE AND NOTES
“Student Motivation: Techniques for the College Instructor”

Introductions: Starlene Stringer, program host 

Opening comments: Dr. Marilla Svinicki 

THE MOTIVATING INSTRUCTOR
“Tips from colleagues” video segment

Various classroom instructors share their successful strategies	  

Dr. Raymond Wlodkowski
	 •    Today’s role of faculty as “Transfer Agents”

Dr. Marilla Svinicki
•    Characteristics of today’s learners
•    Effects on college instruction

USING OUTCOMES TO MOTIVATE
Dr. Marilla Svinicki

•    Clear objectives/outcomes:
Make learning more efficient
Allow students to self-regulate their own learning
Heighten awareness of progress toward goal

•

•
•
•
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Dr. Tom Angelo
	 •    Why and how good outcomes statements motivate students 

Dr. Milt Hakel
	 •    How to capitalize on today’s students’ goal of going to college “just to get a better job”

MOTIVATING BY “KEEPING IT REAL”
“Tips from colleagues” video segment 
	 •    Real-World Assignment strategies for engaging/motivating students 

CLASSROOM EXAMPLE: 
Hector Menchaca, Associate Professor of Sociology and Psychology,  
Tarrant County College District

Motivating lectures
Motivating by building relationships

FEEDBACK THAT MOTIVATES
“Tips from colleagues” video segment 

Various instructors share their successful strategies

Dr.Tom Angelo
	 •    “Specific Feedback” Strategy: 
		  1) Give positive feedback re: what they’ve done well
		  2) Give specifics re: areas needing improvement (why, etc.) 
		  3) Discuss options for improving (where, how) 
		  4) Have students create plan for improving 
		  5) Have students submit written commitment to improvement 

•
•

•



“Student Motivation:  Techniques for the College Instructor”                                                                            �

Dr. Marilla Svinicki
Modeling self-regulated learning strategies

	 •    Self-Feedback Strategy
		  1) Student writes essay
		  2) Student critiques their essay using set of questions provided by instructor
		  2a) Student turns in their critique with essay

MOTIVATING WITH “STYLE”
“Tips from colleagues” video segment 

Various instructors share their successful strategies

Dr. Gail Platte, Director of the Teaching and Learning Center, South Plains College 
	 •    Using Learning Styles theory to motivate students and enhance learning

Dr. Marilla Svinicki
	 •    Motivating by building relationships

HELPING STUDENTS HELP THEMSELVES
“Tips from colleagues” video segment 

Various instructors share their successful strategies

•

•

•
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Dr. Marilla Svinicki
	 •    Self-Regulated Learning
		  Students Need to Learn how to:
			   •    Determine goals
			   •    Identify goals given
			   •    Create their own goals

Use different study strategies

Dr. Raymond Wlodkowski
	 •    “Relevant Models” Peer-Sharing Strategy

CLASSROOM EXAMPLE: 
Sharon Miller, Associate Professor of Transitional English
Lone Star College System, Cy-Fair

NOTE: Dave Barry article referenced in this segment can be found on page16.

STRATEGIES THAT MOTIVATE
Dr. Marilla Svinicki
	 •    GAMES Model for Efficient Studying
		  G ________________________
		  A ________________________
		  M ________________________
		  E ________________________
		  S ________________________

“Tips from colleagues” video segment 
Various instructors share their successful strategies

CLOSING COMMENTS 

•

•
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Post-Program Discussion Questions

1.  What motivational techniques do you currently employ with your students?
2.  Do you agree with the experts on the characteristics of “Today’s Learners”?
3.  Did you hear an additional technique in this program that might benefit your students?
4.  Which motivational strategy would be easiest to incorporate right away?
5.  Which could you consider implementing in the future?
6.  Does your syllabus include motivational Outcome Statements?
7.  Could you make your lectures more engaging/motivating?
8.  Would the Feedback Strategy on page 6 work in your course(s), and how do you think 	
      that could benefit your students?
9.  What about the Self-Feedback Strategy on page 7? What might your set of critique-		
      questions be?
10. Do you advise your students on study strategies for your course(s)? How does/would this 	
       benefit them?
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Learning, Motivation and Student Self-regulation
by Marilla D. Svinicki, Ph.D.
Excerpted from Learning and Motivation in the Postsecondary Classroom

Because it would be impossible to tell you everything that learning and motivation research has 
to offer the college level instructor, I’ve chosen to address primarily the intersection point of 
most of the research, which is the area of student self-regulated learning. This particular topic 
encompasses issues of both learning and motivation and is one near and dear to the hearts of 
faculty of all disciplines. All of us have felt the push and pull of trying to find the correct balance 
of support and independence that will help our students succeed at learning the content but 
also become independent of us as teachers.

The literature on self-regulated learning draws from research on content and skill learning as 
well as on the regulation of motivation and volition (reference?). For both of these areas the 
dominant psychological model today is the cognitive model of learning. The basic premises of 
this model are the following:

1. The process of learning involves modifying incoming information so that it can be 
connected to the learner’s existing world view in long term memory or modifying the 
world view to accommodate new information.

2. The learner can be actively involved in the above process at many levels. The deeper 
and more actively the learner deals with new information, the better the learning, the 
longer the retention, and the higher the probability of transfer to future uses of the infor-
mation.

3. There are executive functions for both learning and motivation that the learner con-
trols more or less effectively. The more mindful the control, the better the learning.  

A self-regulating learner is capable of monitoring and modifying the strategies that he or she 
uses to learn new information and the strategies that motivate and maintain that motivation in 
the face of obstacles. It is this process of monitoring and modifying that I think holds the most 
promise for us as teachers to help our students move toward being self-regulated learners. 
What I’d like to do in this presentation is describe how I help my students become more aware 
of their own learning and motivation, and through that awareness begin the process of gaining 
control over it. Although I’m talking about students in psychology, the research data would sup-
port their use with some modifications in all disciplines.

GAMES – a model for self- regulation in studying

Like you, I have students who are too often narrowly focused on goals that seem to revolve 
around getting the best “bang for the buck” in terms of studying. They wish to expend the least 
effort that will ensure a level of adequacy in learning they can accept.  This is not the motiva-
tional level I’d like to see them adopt, however, I know that I would do (and did) the same thing 
in their position. So I appeal to this motive when I introduce my own students to the GAMES 
model for efficient studying. I tell them that based on the research literature, if they will follow 



“Student Motivation:  Techniques for the College Instructor”                                                                            11

these five simple ideas, they’ll get a lot better payoff from the same amount of time spent 
studying. And if they add to that an increase amount of time in study, they’ll all be A students 
(possibly an exaggeration). I even have created a short survey describing various study strat-
egies and have the m rate the degree to which they use those variations on the strategies in 
their studying as a diagnostic. Here is what each letter represents and the learning or motiva-
tion theory behind it.

G stands for Goal-oriented study

The literature on learning supports the idea that if learners begin with a fairly well-specified 
goal for understanding in mind, they have a higher probability of achieving that goal than if 
they just “study” generically. Certainly this is true for most tasks, including complex engineer-
ing projects. The reasons behind this rather mundane assertion are many, but remember that 
we’re trying to appeal to the students’ desire to spend the least amount of time for the most 
payoff. So I assert that by having a goal in mind you use your time efficiently. Here are some 
reasons.

· You can immediately narrow the field of options you have to decide amongst because    
   you can eliminate any that would not lead to progress toward that goal.
· You can have available only those tools you’ll really need, thus making start-up time   
   less onerous.
· You can tell how close to completion you are because you know what completion  
   looks like.
· You can tell when you’re done because you’ve reached the specified goal.
· By keeping the goal in mind, your progress toward tha t goal serves to keep you moti    
  vated in the face of obstacles.

A stands for Active Study

Active study has a very particular meaning in the learning literature. The active refers to the 
learner’s behavior during learning and it refers to the active processing of information rather 
than the passive receipt of information in predigested form from another. Simply doing some-
thing is not being active. For example, I can certainly read prose, but despite the fact that I’m 
engaged in an activity I’m not necessarily being an active learner. Active reading involves 
questioning the text and myself, noting where I can connect the text to my own experiences, 
looking for discrepancies or things that are unclear, putting the ideas in my own words, sum-
marizing, and so on. On the other hand, I can listen to a lecture and appear to be very inac-
tive, and yet internally I am processing what the lecturer says and digesting it, writing down 
my version of it or questions that I have about it. Simply writing down the lecturer’s words 
verbatim would definitely not be active learning. There has to be some transformation of what 
is said or heard into something that connects with the learner’s prior understandings.

M stands for making meaning and memories

One particularly good form of active learning is to make the new information meaningful or 
memorable for the individual learner. The process of learning involves reorganizing the learn-
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er’s long term memory so that the new information being learned can fit into it and be retrieved 
in the future. Each individual’s long term memory is unique and it is impossible for a teacher 
to make all the connections that would be meaningful for all the learners in a class. The best 
connections are those that the learners make for themselves. The learners do this by creating 
summaries, paraphrases, examples, and images that tap their unique collection of long term 
memory contents. Another very effective strategy in this area is to create structural summaries 
(like outlines, concept maps, comparative organizers) that have both a content and a visual 
component. The visual component often can help the learners reconstruct all the content be-
cause visually stored information is very efficient and memorable.

In fact this use of visualization over and above its association with structure is one that is valu-
able by itself. If learners can create vivid images incorporating the details to be learned, the 
visual can serve as a storage medium in long term memory. Memory courses teach this as a 
way of remembering names: associate the name with some visual that combines the name 
and the person’s appearance. This type of visual is particularly useful when the information to 
be learned has no inherent structure or logic and must simply be memorized. The visual image 
provides the “logic” or “structure” for storage.  Visual images can also contain a lot of infor-
mation in a very compact memory that can be accessed as a whole without having to search 
sequentially for what is present.

E stands for explaining to someone else to remember

Everyone who has ever taught is familiar with this phenomenon of learning. The process of try-
ing to explain your ideas to another person is often the best way to learn them in the first place. 
Research has shown that learners can fool themselves into thinking that they understand a 
concept when they seem to run through it in their own heads. When these same learners at-
tempt to verbalize the concept to another person, they find the words and ideas don’t come so 
smoothly. Therefore, to really learn something or to at least find out if it is really understood, 
attempting to articulate the idea for another person is a very good strategy. In fact, it really isn’t 
necessary to have a second person present (although that is ideal because you get their feed-
back); it is possible that one of the benefits of writing out the summaries and paraphrases men-
tioned earlier is that it forces the learner to articulate his or her understanding of the concepts 
outside personal reflections. The written page then becomes the “other” to whom the learners 
are explaining their understanding. In the process of writing out that explanation, the
learners find out whether or not they can articulate it smoothly as opposed to struggling
for words and phrases to represent what they are thinking.

This benefit of explaining to understand may be one of the powers behind the success of small 
group work in facilitating learning. As students work in groups, they are forced to articulate 
their thinking and in the process realize whether or not it is solidified.  They also receive the 
feedback that is so important to efficient learning. Before a misconception can become a solid 
memory, it is subject to reformulation in response to feedback and discussion. The final ver-
sion that gets stored is a much richer and accurate version than the initial one proposed by the 
learner.
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S stands for self-monitoring

This aspect of learning is key for self-regulation. In this process the learners should be regular-
ly monitoring their own learning for goal achievement, accuracy, efficiency and effectiveness. 
To do this learners should return to the goals with which they started their studying to assess 
the extent to which those goals have been achieved.  At the same time the learners should 
be evaluating the effectiveness of the strategies they have been using to reach those goals. A 
truly strategic learner keeps track of what strategies work when and stores this information for 
future use. It is quite obvious that not all study strategies are appropriate for all types of con-
tent or skills, and yet many students have only one strategy and they use it regardless of how 
effective it is. This may be partly because they define successful learning as whatever behav-
ioral result they get from that particular strategy. For example, my own students are wedded to 
the use of flash cards as a study strategy, and from this they seem to think that recognizing a 
term and being able to recite its definition constitutes understanding. I have to strive mightly
to get them to think differently about what learning means. They never take the time to assess 
whether or not the strategy is the most efficient way to achieve their current goals.

To be efficient self- monitors, learners need to be asking themselves questions as they study. 
They also need to be aware of their physical and mental states and intervene to make sure 
they aren’t losing efficiency because they’re tired or distracted or frustrated.  Of course, this 
also implies that they have strategies to use as alternatives or to use to overcome those bar-
riers to efficiency. One big contribution that instructors can make to student learning is to help 
them identify alternative strategies for learning the content of the specific course. Such advice 
from the instructor is held in far more esteem than that from any general study strategies book.

Which brings me to….

What does this all mean for your students? As I said earlier the GAMES model is one that is 
useful as a general strategy for self- regulation of studying, but particularly useful for my psy-
chology students. However, there is much research in learning that supports the importance 
of disciplinary differences in learning that need to be considered. Therefore, I’d like to invite 
yo u to think about the components of effective studying that would be appropriate for your 
discipline. I know, for example, that in courses with a mathematical basis, an important study 
behavior involves working through the sample problems in the book. As a psychology major, 
I had to take a lot of statistics courses, and I found them very difficult. It was only later that I 
realized that I was using the wrong strategy for learning statistics. I had been focusing on the 
prose part of the text, the descriptions of the statistical tests, and skipping over the problem 
solutions. My strategies that were very efficient for most psychology texts were inappropriate 
for the content of a statistics text. Now, it’s possible that all your students are already well
versed in the strategies for making meaning in your content area. But do you know that for a 
fact? If you don’t know that, how can you find that out? Might it be useful to concoct something 
like my GAMES acronym for your students and have it represent the study strategies that are 
appropriate for the course content? I think so obviously or I wouldn’t have asked the question.

So I would like you to think a bit right now about what strategies do you envision
your students using when they study for your course. Then compare your ideas with
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someone else in the room, possibly someone teaching in a similar area. Are the strategies
that you come up with things that it would be worth evaluating for your students and then
suggesting new approaches to those that they don’t use? If you create some general
categories (like the GAMES categories) and then some examples under each category,
you can create a diagnostic instrument like mine that you can use as a teaching device for
your own students. Let me give you some time to think and share and then we’ll discuss as a 
large group what the implications of these ideas are for engineering students.

For more information on self-regulated learning:

Marilla Svinicki, Educational Psychology, The University of Texas at Austin

Pintrich, P. (ed.) (1995) Understanding Self-Regulated Learning. New Directions for
	 Teaching and Learning Series No. 63. San Francisco, CA: Jossey-Bass Publishers.

Svinicki, M. (2005) Learning and Motivation in Postsecondary Classrooms. Bolton, MA:
	 Anker Publishing.

Zimmerman, B., Bonner, S. and Kovach, R. (1996) Developing Self-regulated Learners:
	 Beyond Achievement to Self-Efficacy. Washington, DC: American Psychological Asso	
	 ciation

Zimmerman, B. and Schunk, D. (2001) Self-regulated Learning and Academic Achievement: 	
	 Theoretical Perspectives. Mahwah, NJ: Lawrence Erlbaum.
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Learning and Motivation in the  
Postsecondary Classroom
Marilla D. Svinicki
ISBN: 978-1-882982-59-2
Hardcover
280 pages
March 2000 

US $40.00   

 
Description
Table of Contents
Author Information
Reviews
 
While the annals of educational psychology and scholar-
ship of learning theory are vast, this book distills the most 
important material that the higher education faculty need, 
translating it into clear language, and rendering from it 
examples that can be readily applied in the college class-
room. Understanding theory can enrich one’s own teach-
ing by increasing efficiency and effectiveness of both the 
instructor and the student, promoting creativity, encour-
aging self-reflection and professional development, and 
advancing classroom research. Finally, a good grounding 
in theory can help faculty navigate when a student is hav-
ing difficulty. 

This clearly written book outlines the learning theories: 
cognitive, concept learning, social learning, and construc-
tivist, as well as the motivation theories: expectancy value, 
attribution, achievement goal orientation, and self-determi-
nation. It then delves deeper into each one, showing how to 
develop rich, meaningful instruction so that students master 
basic information and move into deeper levels of learning. 

http://www.josseybass.com/WileyCDA/WileyTitle/
productCd-1882982592,descCd-description.html
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Dave Barry’s Complete Guide To Guys
(mentioned as an assignment example in the classroom segment with Sharon Miller)

Excerpt (A) from Chapter 4 - “Tips for Women”
A lot of women have concluded that the problem is that guys, as a group, have the emotion-
al maturity of hamsters. No, this is not the case. A hamster is much more capable of making 
a lasting commitment to a woman, especially if she gives it those little food pellets. Whereas 
a guy, in a relationship, will consume the pellets of companionship, and he will run on the ex-
ercise wheel of lust; but as soon as he senses that the door of commitment is about to close 
and trap him in the wire cage of true intimacy, he’ll squirm out, scamper across the kitchen 
floor of uncertainty and hide under the refrigerator of nonreadiness. (1) 

Footnote (1): I am a professional writer. Do not try these metaphors at home.

Excerpt (B) from Chapter 4 - “Tips for Women”
A guy named Roger is attracted to a woman named Elaine. He asks her out to a movie; she 
accepts. They have a pretty good time. A few nights later, he asks her out to dinner, and 
again they enjoy themselves. They continue to see each other regularly, and after a while 
neither one of them is seeing anybody else. 

And then, one evening when they’re driving home, a thought occurs to Elaine and, without 
really thinking, she says it aloud: “Do you realize that, as of tonight, we’ve been seeing each 
other for exactly six months?” 

And then there is silence in the car. To Elaine, it seems like a very loud silence. She thinks 
to herself: Gosh, I wonder if it bothers him that I said that. Maybe he’s been feeling confined 
by our relationship. Maybe he thinks I’m trying to push him into some kind of obligation that 
he doesn’t want, or isn’t sure of.

And Roger is thinking: Wow, six months.

And Elaine is thinking: But hey, I’m not so sure I want this kind of relationship either. Some-
times I wish I had a little more space, so I’d have time to think about whether I really want 
us to keep going the way we are, moving steadily toward.... I mean, where are we going? 
Are we just going to keep seeing each other at this level of intimacy? Are we heading toward 
marriage? Toward children? Toward a lifetime together? Am I ready for that level of commit-
ment? Do I really even know this person?

And Roger is thinking: So that means it was ... let’s see ... February when we started go-
ing out, which was right after I had the car at the dealer’s, which means ... lemme check the 
odometer ... Whoa! I am way overdue for an oil change here!

And Elaine is thinking: He’s upset. I can see it on his face. Maybe I’m reading this complete-
ly wrong. Maybe he wants more from our relationship, more intimacy, more commitment. 
Maybe he has sensed -- even before I sensed it -- that I was feeling some reservations. Yes, 
I bet that’s it. That’s why he’s so reluctant to say anything about his own feelings. He’s afraid 
of being rejected.
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And Roger is thinking: And I’m gonna have them look at the transmission again. I don’t care 
what those morons say, it’s still not shifting right. And they’d better not try to blame it on the 
cold weather this time. What cold weather? It’s 87 degrees out, and this thing is shifting like a 
crummy garbage truck, and I paid those incompetent thieves $600!

And Elaine is thinking: He’s angry. And I don’t blame him. I’d be angry, too. Oh, I feel so guilty, 
putting him through this, but I can’t help the way I feel. I’m just not sure.

And Roger is thinking: They’ll probably say it’s only a 90-day warranty. That’s exactly what 
they’re gonna say, the scumballs!

And Elaine is thinking: Maybe I’m just too idealistic, waiting for a knight to come riding up on 
his white horse, when I’m sitting right next to a perfectly good person, a person I enjoy being 
with, a person I truly do care about, a person who seems to care about me, a person who is in 
pain because of my self-centered, schoolgirl, romantic fantasy.

And Roger is thinking: Warranty? They want a warranty? I’ll give them a warranty! I’ll take their 
warranty and stick it....

“Roger,” Elaine says aloud.

“What?” says Roger, startled.

“Please don’t torture yourself like this,” she says, her eyes beginning to brim with tears. “May-
be I should never have said ... Oh, I feel so....” She breaks down sobbing.

“What?” says Roger.

“I’m such a fool,” Elaine sobs. “I mean, I know there’s no knight; I really know that. It’s silly. 
There’s no knight and there’s no horse.”

“There’s no horse?” says Roger.

“You think I’m a fool, don’t you?” Elaine asks.

“No!” says Roger. He’s glad he finally knows the correct answer.

“It’s just that ... that ... I need some more time,” Elaine says.

There is a long pause while Roger, thinking as fast as he can, tries to come up with a safe 
response. Finally, he comes up with one that he thinks might work.

“Yes,” he says.

Elaine, deeply moved, touches his hand. “Oh Roger, do you really feel that way?” she asks.

“What way?” asks Roger.



“Student Motivation:  Techniques for the College Instructor”                                                                            18

“That way, about time,” says Elaine.

“Oh,” says Roger. “Yes.”

Elaine turns to face him and gazes deeply into his eyes, causing him to become very nervous 
about what she might say next, especially if it involves a horse. At last she speaks.

“Thank you, Roger,” she says.

“Thank you,” says Roger.

Then he takes her home, and she lies on her bed, a conflicted, tortured soul, and weeps until 
dawn. Roger, in the meantime, gets back to his place, opens a bag of Doritos, turns on the TV, 
and immediately becomes deeply involved in a rerun of a tennis match between two Czecho-
slovakians he never heard of. A tiny voice in the far recesses of his mind tells him that some-
thing major was going on back there in the car, but he is pretty sure that there is no way he 
would ever understand what, and so he figures it’s better if he doesn’t think about it. (This is 
also Roger’s policy regarding world hunger.)

The next day, Elaine will call her closest friend, or perhaps two of them, and they will talk about 
this situation for six straight hours. In painstaking detail, they will analyze everything she said 
and everything he said, going over it time and time again, exploring every word, expression, 
and gesture for nuances of meaning, considering every possible ramification. They will continue 
to discuss this subject, off and on, for weeks, maybe months, never reaching any definite con-
clusions, but never getting bored with it, either.

Meanwhile, Roger, while playing squash one day with Elaine’s brother, will pause just before 
serving, frown, and say: “Bill, did Elaine ever own a horse?”
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Upcoming Programs 
PROGRAMS VIA DVD AND THE INTERNET -- Available 24/7

 
February 25 – March 10, 2008                  S&L Series 5--”Game Plan for Success”

March 24 - April 21, 2008                          “Course Redesign”

April 7 - 21, 2008                                       “Plagiarism Pitfalls” 

April 21 – May 5, 2008                               S&L Series 6--”Overcome Everything”
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Evaluate “student motivation”
On a scale of 1-5, with 5 being the highest, rate the videoconference in terms of its value to 
you.   
					      
						          Excellent			          Poor

Timeliness of topic					     5	 4	 3	 2	 1

Program’s format					     5	 4	 3	 2	 1

Program Host					     5	 4	 3	 2	 1

Panelists or Instructor				    5	 4	 3	 2	 1

Handouts						      5	 4	 3	 2	 1

Technical quality					     5	 4	 3	 2	 1

Overall evaluation of program			   5	 4	 3	 2	 1

Local site activities were held?	 _____YES	 _____NO

1.	 Institution name:________________________________________________

2.   My current position is:  (circle one)

		  a.   Faculty 					     c.  Classified Staff

		  b.   Administrator/Professional Staff 	 d.  Other___________________

3.	 What did you like most about the videoconference?

4.   What could have been done to make it more valuable to you?

5.   What topics would you like to see addressed in future videoconferences?

Return to:  STARLINK, 9596 Walnut St., Dallas, TX 75243.




