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PROGRAM OUTLINE:

“The Cite is Rite” Plagiarism Cartoon provided courtesy of:
Paul Robeson Library, Rutgers University-Camden

1. Introductory comments

Vibiana Bowman
Reference/Outreach Librarian & Assistant Professor
Rutgers University-Camden

Kimberly Bonner
Director, Center for Intellectual Property
University of Maryland University College

Joey Cole

Dean & Instructor, Fine Arts and Humanities
Pulaski Technical College

Little Rock, AR

Amy Baldwin

Instructor of English & Professional Development Coordinator
Pulaski Technical College

Little Rock, AR

2. Millennial Mindset

NOTES:

3. Helpful Plagiarism Tools

. A demonstration of the “Cite is Rite” online plagiarism tutorials devel-
oped by the Paul Robeson Library, Rutgers University, Camden, NJ.

*These online tutorials are available for open access/use at:

http://www.youtube.com/watch?v=4P05vgxDoPU&feature=related
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. A demonstration of the Virtual Academic Integrity Laboratory (VAIL) online
plagiarism tutorials developed by the Center for Intellectual Property,
University of Maryland University College, Adelphi, MD.

*These online plagiarism tutorials are available for open access/use at:
www.umuc.edu/distance/odell/cip/vail/lhome.html

4. Plagiarism Prevention strategies
. “‘Before He Cheats” Music Video provided courtesy of The Rock School
Gainesville, FL, and can be accessed at http://www.youtube.com/
watch?v=5NvA4hCOfjU

Strategies that Help Prevent Plagiarism:

. Acquire Day 1 writing sample

. Negotiate a topic

. Provide suggestions/examples of research tools & resources
. Define terminology

. Guided Research Process

Guided Research Process:

. Break project into chunks
. Spread across time
. Steps & outcomes listed
. Drafts handed in throughout process
VAIL
. Good launching point but support with classroom discussions
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Prevention Strategies:

Create classroom exercise applying concepts of academic integrity to
material.

Design assignments that cause students to think critically & create new
material vs. regurgitation of facts.

Lead classroom discussion about academic integrity.

Provide an assignment calendar to show how to manage their time.

Restrict sources to help narrow students focus while still teaching good
academic scholarship.

Prevention Strategies:

Target assignments

Monitor writing process

Peer review

Bonus points for identifying plagiarism
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5.

6.

Librarians Are Your Friends!
. Enlisting the aid of your college librarians & why
Plagiarism Pitfalls
. Determine students plagiarism knowledge gaps early on so you can

redirect potential problems

. Demonstrate behavior you want with examples of well-documented works
ahead of time

. Be cautious when using plagiarism checkers to maintain trust level be
tween instructors & students

. Be fair and consistent in policy with students

. Communicate culture of academic honesty from the highest level down

POST-SESSION DISCUSSION QUESTIONS:

1.

Some students are bound to plagiarize no matter how many prevention tactics utilized
by instructors. What would your reaction be? What steps do you think should be taken?

Does your campus promote a culture of academic honesty? Are there ways it could be
enhanced?

Do instructors feel supported in their academic honesty efforts by institutional policies
and decisions? What modifications could be made if not?

If your institution utilizes an online plagiarism checker, what pitfalls have you become
aware of and how best can this tool be used?

Do you think either of the tutorials you’ve seen today might be able to assist your aca-
demic honesty efforts? How would you use them if so?
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INFORMATION FOR THE PLAGIARISM PLAGUE

The Plagiarism Plague: A Resource Guide and CD-ROM Tuto-
The rial for Educators and Librarians by Vibiana Bowman (editor),

PlagiariSIn Neal-Schuman Publishers.

Pla..gue Book Description

How can students learn in a world where research papers
Rosonre Chlde e R atarats are for sale, fraternities and sororities pull papers from filing
cabinets, and librarians and educators fail to recognize plagia-
rism? This unique multimedia package provides librarians and
educators with the weapons they need to combat the plagia-
rism plague. Bowman provides new insight into how schools
and universities are coping with this problem, and offers de-
tailed guidance on how to teach students to properly use pub-
lished and copyrighted information. She brings together lead-
ers in education, information, and research to tackle topics
ranging from teaching intellectual honesty and the challenge
of originality to the best responses and action plans for pre-
venting plagiarism. A special section on busting plagiarizers
explains where students buy papers, programs for detecting
plagiarism, and educational sites to get kids on the right track.
Contributors give readers tips for creating instructional materi-
als about plagiarism for the Web or class instruction. College
and high school concerns, including ESL education, are ad-
dressed by teachers, librarians, information specialists, and
students. Numerous Web resources, a step-by-step ‘how-to”
guide on designing instructional materials, and a comprehen-
sive annotated bibliography make this a useful and practical
handbook. The bonus CD-ROM provides one-click access to
the recommended Web-resources ready to be used for school
Web sites, in-class discussion groups, or library instruction
sessions. An interactive Macromedia Flash tutorial is also
included for upload to library Web sites. Here are tools and
guidance educators, librarians, and others need to encourage
a culture of increased intellectual honesty.

Edited by Viblana Bowman

“The Cite is Rite” Cartoon Video provided courtesy of:
Paul Robeson Library,

Rutgers University-Camden

It can be viewed on YouTube at:
http://www.youtube.com/watch?v=5NvA4hCOfjU
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BIBLIOGRAPHY OF RESOURCES ON THE WEB

From the Paul Robeson Library, Rutgers University Library System:

How to Avoid Plagiarism: The Movie
http://library.camden.rutgers.edu/EducationalModule/Plagiarism/

How to Write a Better Paper
http://www.libraries.rutgers.edu/rul/libs/robeson_lib/libres.html

From Rutgers University Libraries:

Don’t Plagiarize! A Checklist
http://www.libraries.rutgers.edu/rul/lib_instruct/instruct_document.shtml

Plagiarism and Academic Integrity
http://www.scc.rutgers.edu/douglass/sal/plagiarism/intro.html

Association of College and Research Libraries: Instruction Section:

PRIMO (Peer-Reviewed Instruction Material Online) Database
http://www.ala.org/apps/primo/public/search.cfm
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PREVENTING ACADEMIC DISHONESTY AND

DESIGNING ASSIGNMENTS
--A collection of works by the Center for Intellectual Property, UMUC

Setting the Stage
Reflection on the meaning of academic integrity

A good place to start in your work to prevent academic dishonesty is to reflect on the meaning
and importance of integrity in general. Think, too, of the importance of academic integrity in par-
ticular for the student, the faculty, the institution, and society. You can view this reflection as an
opportunity to recognize and appreciate your own commitment to the important work of education
and character development. It will also help prepare you to answer any objections students may
raise about its meaning and importance.

Preparing your syllabus with academic integrity in mind

Now that you've prepared yourself mentally for another round of teaching, you can do much to
prevent academic dishonesty with your syllabus, your design of assignments, and your mak-

ing students aware that the institution fosters academic integrity and does not tolerate academic
dishonesty. Research shows that there is a correlation between students’ perceptions of faculty
attitudes toward academic dishonesty and the incidences of academic dishonesty within their
courses (McCabe, 1997). A well-worded statement in your syllabus about your commitment to
academic integrity can go a long way. Students respond to a clear syllabus outlining expectations
and consequences (Leeds, 1992). Assignments can be designed to be plagiarism-resistant, if not
plagiarism proof, and can teach important ethical concepts such as integrity and respect for the
works of others at the same time (McMurtry, 2001; see also Haas, 1995).

Having THE Discussion

Faculty may want to discuss the four topics below at the beginning of the semester or school
year:

1. Encourage students to recognize the value of individual effort in the academic setting.

2. Encourage students to respect their readers and the culture of learning by providing the
documentation needed to do further research.

3. Encourage students to respect the institution’s reasons for academic integrity.

4. Encourage students to respect their fellow students and compete on a level playing
field.

1. Encourage students to recognize the value of individual effort in the academic setting.
Students may not be aware of the high value the academic community in our culture places on

individual effort. Attitudes toward individual work and what we call academic integrity can differ
from culture to culture. In some contexts such as the corporate world, collaborative writing is the
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norm. Teams of people may collaborate on documents, with no particular author getting the
credit other than the company or organization. This is accepted and expected. But the aca-
demic environment is competitive, and we place a high value on recognizing and honoring the
work of the finest individual or team (Ashworth, 1997; see also Martin, 1994 citation, full text)

In some contexts, copying the works of others is deemed a sign of respect. Some student may
come from cultures where using someone else’s work is the norm (Georgetown Honor Coun-
cil, 2003 citation, full text).

It can be very helpful to elaborate on the meaning of our academic setting and how it differs
from other settings. It can also be helpful to let students know you recognize them as creators
of intellectual property covered by copyright protection, and that the works of other creators is
copyright protected and needs to be respected. The VAIL Guide to Student Copyright can be
enlightening on this subject.

2. Encourage students to respect their readers and the culture of learning by providing the
documentation needed to do further research.

Students may indeed be tempted by the competitive nature sometimes present in the aca-
demic setting to claim the words of another as their own. They may see it as a quick means to
a higher grade, greater prestige, and so on. Additionally, they may underestimate the value of
their own work within the academic setting and fail to see that we highly value accurate docu-
mentation and attribution of the words of others! While we value the student’s own creativity,
students need to recognize another aspect of our competitive scholarly culture they may not
have thought of before, i.e. preservation!

Faculty can help students recognize that they are part of a community, and in that community
we assume different roles from time to time. At times we are the creators, and at other times
we preserve the culture and help it grow when we document and give attribution. When we
preserve the words of others and accurately point to their location and origin, we are also fos-
tering further scholarship. This feature of scholarship would be easily lost without attribution.

3. Encourage students to respect the institution’s reasons for academic integrity.

Students need to recognize that the institution is responsible for certifying genuine learning
outcomes, and that the grades and diplomas institutions award are based on their student’s
true knowledge and skills. In fact, in some cases, documentation of genuine learning out-
comes is needed in order to obtain or keep accreditation. Academic dishonesty threatens the
institution’s mission and cannot be accepted.

4. Encourage students to respect their fellow students and compete on a level playing field.

Faculty can appeal to students’ sense of fairness and morality when making the case for
academic integrity. Some institutions subscribe to honor codes, where students pledge that
the work they turn in is their own. If your institution does not, you can still appeal to students’
sense of fairness and find that most will abide by the rules and meet expectations. The issue
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is taken so seriously by faculty and institutions that tools and methods have been developed to
detect plagiarism, for example. Faculty may want to point students to the VAIL Guide to Detec-
tion Tools and Methods to reinforce the point.

Designing Plagiarism-Resistant Assignments: Best Practices

Faculty can help their students with academic integrity by first designing assignments that are
plagiarism-resistant. Research shows that careful assignment design can go a long way to
preventing plagiarism (Cummings, 2003; see also Gibelman, Gelman, & Fast, 1999); Malouff &
Sims, 1996; Kloss, 1996)

Here are some techniques for designing plagiarism-resistant assignments:

1. Consider dropping the open-topic theme. The more specific the assignment, the
smaller the universe of information students can use to search and perhaps use inap-
propriately.

2. Know your field of research. If you require your students to do research, be sure that
you have done the research yourself in advance. You will be familiar with many of the
sources your students are using and you might recognize suspicious wording, etc. And
if you demonstrate to your students that you have done the research yourself, you show
your own commitment to the topic. You also give them reason to know that you won’t be
fooled, and this in itself can discourage academic dishonesty.

3. Word assignments precisely. It might not be enough to tell your students to cite their
sources. You might also need to assign them the specific citation style, give them ex-
amples, and point out resources where they can get help. The VAIL Guide to Citation
gives detailed instructions for citing common publication types, and it points to other
resources as well.

4. Incorporate information literacy standards into your assignments, particularly the
need to critically evaluate information, synthesize it and use it, rather than simply collect
it and quote it, paraphrase it, or summarize it. The American Library Association has put
together a fine resource defining information literacy and listing the five competencies at
Information Literacy Competency Standards for Higher Education. The American Asso-
ciation of School Librarians has put together a similar page for secondary students, The
Nine Information Literacy Standards for Student Learning. The relevant competencies
here are:

The information literate student understands many of the ethical, legal, and socio-eco-
nomic issues surrounding information and information technology.

The information literate student follows laws, regulations, institutional policies, and eti-
quette related to the access and use of information resources.

5. Become familiar with the student’s “voice.” Have your students write early in the se-
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mester or term. A potent signal that a student may have plagiarized is a sudden change
in language, style, and “voice,” i.e. the way a student sounds in their writing. The VAIL
Guide to Plagiarism Alarms gives a good overview of this and other signals that plagia-
rism may have occurred.

6. Structure long writing assignments in small chunks or drafts so that students can
make incremental progress and not be led down the path of procrastination and plagia-
rism due to panic. Procrastination is a leading reason why students plagiarize in the first
place (Roig & DeTommaso, 1995)

7. Assign annotated bibliographies, requiring students to provide abstracts of their sourc-
es in their own words. Librarians at Cornell University have put together a fine resource
on the process at How to Prepare an Annotated Bibliography.

8. Have students turn in a log or journal of their research, including the names of the
search tools used (catalog, search engine, subscription database) and search terms
used. Sample their tools and strategies by trying to replicate a few at random. Ask ques-
tions if the search cannot be replicated. The University of Maryland University College
instituted an undergraduate course, Information Literacy and Research Methods, in
which the development of such a research log is a central focus.

9. Discuss student papers in class. Ask questions about the meaning of suspicious pas-
sages. If students cannot explain what they have written, perhaps they are not the true

author. If students know in advance that they might be required to discuss their papers,
this may deter some from plagiarizing.

10. Assign oral presentations. Have your students report on their research process.
Prompting students with questions like “How did you find this article you cite? | would
like to read it myself,” is a non-threatening way to begin looking into suspicious passag-
es that are not in your student’s voice.

11.Substitute a short written assignment for the oral presentation. This can be a brief,
one-page summary of their research process, including how they selected their sources.
Ask students to sum up what they learned from their research.

12. Require recent sources, including some that are in print. If you only require Web-
based research, this is more likely to tempt students to copy and paste the words of
others since it can be easily done.

13.Assign students roles or specific audiences to address in their writing. The papers
that can be found in most term paper mills are just that, i.e. term papers, and they are
usually written in the third person with the teacher as the audience. If you assign your
students roles as a researcher, someone advising an administrator who needs to make
a decision, then it is unlikely that it will have the sound of a term paper.
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In conclusion, designing assignments that are meaningful and challenging gives your stu-
dents an incentive to learn, and when they have that incentive, they will do their own work.
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PRACTICAL PLAGIARISM PREVENTION
By Amy Baldwin

From The Teaching Professor (May 2001) reprinted with permission

Every semester | complain of the same ailment: plagiarism. It never comes out of the blue;
in fact, | often see symptoms early on-a student who has trouble with paraphrasing, another
who desperately needs a good grade after several lackluster ones. Even though | am fre-
quently powerless to prevent a full-blown case, I've found that preventive medicine is the
best approach. Why just treat the symptoms of plagiarism when one can lessen if not elimi-
nate the disease?

Teach students what plagiarism is and how to avoid it. Don’t assume they learned it in high
school or composition courses. I've wrestled with this many times, thinking that college stu-
dents should know what they are doing when they use sources in their writing. Unfortunately,
they often don’t. I've found that when | discuss plagiarism by giving them examples of stu-
dent cases, | have fewer complaints about failing grades when students do plagiarize.

Regardless of the course and level, you should review plagiarism by using examples from
Internet sites or from writing handbooks. The best exercises, though, are the ones you create
for your class. To be effective, you should include an example of each type of plagiarism.

Discuss the academic dishonesty policy at length. Every semester | rush through my sylla-
bus, which contains everything from my office hours to the school’s disability policy. | expect
students to read the academic honesty policy as well, but | know that in the chaos of the first
week, the paragraph gets buried in a mound of pages. If your school has an honor code or
any other formal sanctions that students may encounter when accused of cheating, be sure
to cover them as well.

Create meaningful assignments. One way to discover if your assignments contribute to

a worthwhile experience is to make sure they support your course’s objectives. | know of
instructors who make students write lengthy summaries of the chapters in their textbooks,
which many students consider “busy work.” While summaries are often necessary in certain
situations, they do not require critical thinking, which should be part of all college courses.
Indifference towards assignments often leads to sloppy, plagiarized work. Therefore, an as-
signment that clearly relates to the skills you want students to learn is an assignment that
encourages good work.

Create clear parameters for assignments. | have made this mistake too many times-| assign
a research paper but | leave the topic open-ended, thinking | am doing the students a favor.
Instead, | am creating a larger headache for myself. Only the top ten percent of students
really understand what an acceptable research topic is, especially in first-year courses. The
other 90% nearly drown themselves in the possibilities. In fact, | don’t believe | am doing my
job when | give them such latitude, and | am actually inviting students to plagiarize, intention-
ally and unintentionally.
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Limit sources. If you want students to incorporate outside sources in their work, choose a few
authors or journals that they can use.

Review documentation style. Keep this discussion brief since most students should be able to
find the style book that your discipline uses, but do discuss it. Even for informal assignments,
you should ask for the format and style that your discipline uses for research projects.

Hand out a model paper to emulate, one that correctly uses the appropriate documentation
style. You may want to point out examples of correctly paraphrased and quoted passages.
Require students to turn in copies of their sources, and make sure that they clearly mark
those copies so that you can find the quoted and paraphrased material. This requirement
works well for first- and second-year students.

Take advantage of plagiarism services and Internet search engines. Typing the “plagiarism”
into a search engine will put you in touch with various sites and services that you can access
or purchase for plagiarism detection. If your department can’t afford the detection services,
then familiarize yourself search engines such as HotBot and Dogpile.

Penalize those who plagiarize. Believe me when | say that being “soft” with plagiarists does
not stop the behavior. | have yet to find a student who has taken the initiative to learn from his
or her mistake if the penalty is too easy. | have often thought | was being compassionate to

a student by not giving a zero on an exercise or paper only to find that student plagiarized a
more important assignment.

Some instructors are too lazy, busy, or apathetic to track down instances of plagiarism. Some
are even afraid of the hassle that comes with accusing students of plagiarism because they
don’t want to be challenged. The problem with these reasons for ignoring cases of plagiarism
is that it never helps the problem; actually, students need the guidance that we can give them.
When we don’t hold them accountable for cheating or poor scholarship, we cheat them out

of a solid education and we cheat honest, hard-working students out of a fair assessment of
their work.

Create consistent policies and follow them. Before you can create a fair policy, you will need
to agree, as a department or college, what the penalties will be. You may want to start with

a review of the current academic dishonesty policy. Your conversations will other faculty will
certainly reveal differences of opinion on the subject, but developing consistent procedures
and sticking to them will send the message that you take responsible research and writing se-
riously. It is often the inconsistent messages that students get from their instructors that cause
the problem with students’ view of plagiarism in the first place.

Remember too that the heart of this issue is not a war against cheaters-instead, it is your
commitment to teach and uphold academic standards in writing, thinking, and synthesizing.
A complacent attitude about this fundamental component of education, honest research, can
infect other aspects of academia, with the possibility of end-stage apathy and disgust. Prac-
ticing this preventive medicine should lower your incidents of plagiarism and boost your stu-
dents’ attention to quality work.
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CLASSROOM EXERCISE

Directions: Read the original passage from Warriors Don’t Cry and determine if the student
versions are considered plagiarism. Record why or why not below each student version.

1. ORIGINAL VERSION:

Mother stood in silence, pondering Grandma’s words for a long moment. Her expres-
sion reflected the painful realization that maybe what Grandma said was true. (from
page 41)

A. Student Version:
Beals writes about how her mother thought about what her Grandma India said and how
her mother comes to understand the truth.

B. Beals’ mother stood in silence, thinking about her Grandma’s words for a long time. Her
face reflected the realization that maybe what Grandma said was true (41).

C. According to Beals, her mother finally grasped the reality of the situation after thinking
about Grandma India’s words (41).

2. ORIGINAL VERSION:

By mid-October, there were fewer and fewer 101st guards and fewer Arkansas Na-
tional Guardsmen. We quickly learned that the presence of the 101st had lulled us
into a false sense of security. The segregationist students were just biding their time
until they could make their move. (from page 128)

A. During the fall of that year, there were less and less guardsmen from Arkansas. We
learned that the presence of the guards had reassured us into a false sense of safety. The
students were just waiting to make their move (128).

B. Beals explains that the 101st guards and Arkansas National Guardsmen began to disap-
pear that fall, and she and her fellow classmates realized that having the guardsmen there
“lulled us into a false sense of security” (128). Beals believes that the white students who
intended to attack them were merely waiting until it was safer for them to “make their move’
(128).

C. The people sent to guard the Little Rock Nine, as Beals reveals, tapered off until there
were few who were protecting them. Because the white students were just waiting until
they had a better chance to attack the black students, the security the guards only provided
superficial safety (128).
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CITATION QUIZ

(adapted from Robert Harris’ citation quiz for, which can be found in The Plagiarism Handbook,
p. 143)

Name Date

Directions: Read each situation carefully and determine whether you should include a citation or
not.

1. You interview your aunt about her experiences with cancer, and you use her observations in
your paper.
o0 Have to cite it o Do not have to cite it

2. From your experiences, you know that many of high school students have part-time jobs.
o Have to cite it o Do not have to cite it

3. You discover the phrase “unacknowledged love-child” and you decide to use it in your paper.
o0 Have to cite it o Do not have to cite it

4. You find a photo off the Internet that would make a great visual for a paper you are writing
about skin diseases. You include it on your coversheet.
o Have to cite it o Do not have to cite it

5. You begin your economics paper with the phrase “A penny saved is a penny earned.”
o Have to cite it o Do not have to cite it

6. You have heard many times that Bill Clinton grew up in Hope, Arkansas, and you have run
across it in all the background material you have read about him. You decide to use it in your
paper.

o0 Have to cite it o Do not have to cite it

7. You summarize a current court case that you found on the Internet and include it in your pa-
per.
o Have to cite it o Do not have to cite it

8. You survey your class about who they would vote for in the upcoming election, and you want
to use your findings in your paper.
o0 Have to cite it o Do not have to cite it
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COLLEGE SEMINAR

CITATION QUIZ

NAME

Directions: Using the Citation Quiz provided, circle the answers that you believe are correct.

Citation Quiz Answers Before Lecture

1. Have to cite it

2.

Have to cite it

Have to cite it

Have to cite it

Have to cite it

Have to cite it

Have to cite it

Have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Citation Quiz Answers After Lecture

1

2

Have to cite it

Have to cite it

. Have to cite it

. Have to cite it

. Have to cite it

. Have to cite it

. Have to cite it

. Have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it

Don’t have to cite it
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SAMPLE GRADING CRITERIA FOR A RESEARCH WRITING
COMPOSITION CLASS

The following is the absolute minimum that should be mastered before a student passes with a“C-"in
ENGL 1312 (English Composition II):

A“C" paper:

1)

Contains a standard introduction with an adequate hook, set-up, plan for essay, and/or main
idea.

2) Introduces a central idea that is apparent, but may not be well defined.

3) Follows a logical organizational plan.

4) Contains adequately focused paragraphs that relate to the thesis statement.

5) Incorporates transitional expressions, phrases, and sentences.

6) Contains a conclusion that ends the essay satisfactorily.

7) Adheres to the assignment/assigned topic and meets required length.

8) Demonstrates an adequate awareness of college-level style and vocabulary by employing a
variety of sentence types and lengths.

9) Contains no more than 5 major grammatical errors (major grammatical errors include sentence
fragments, run-ons, comma splices, and errors in subject/verb agreement).

10) Uses proper MLA documentation with no more than 5 citation errors (citation errors include
punctuation errors and incorrect information within the parentheses). Note: Instances
of plagiarism as defined below should not be counted as citation errors.*

11) Satisfactorily summarizes, paraphrases, interprets, and/or quotes source material.

12 Uses proper MLA works cited entries with no more than 5 errors.

A"“B” paper:

1) Contains an effective introduction including some kind of hook, some sort of plan and state
ment of main idea that clearly sets up analysis of a text.

2) Introduces a central idea that is well defined.

3) Thoroughly develops ideas with a clear sense of organization.

4) Contains focused paragraphs that relate well to the thesis statement, thus providing cohesive
ness for the essay; good, documented evidence from the text is provided, and, when required,
critical sources are used to support claims.

5) Uses appropriate transitional words, phrases, and sentences to provide unity.

6) Incorporates a strong conclusion that ends the essay well.

7) Demonstrates good understanding of assignment and occasion and meets assigned length.

8) Draws upon illustrative, precise vocabulary to express ideas and has a visible presence of
style.

9) Contains no more than 4 major grammatical errors (major grammatical errors include sentence
fragments, run-ons, comma splices, and errors in subject/verb agreement).

10) Uses proper MLA documentation with no more than 4 citation errors (citation errors include

11)

punctuation errors and incorrect information within the parentheses). Note: Instances

of plagiarism as defined below should not be counted as citation errors.*

Depends on careful, meaningful analysis and interpretation of source material rather than
personal illustrations and demonstrates a clear concept of the benefits of summary, para
phrase, and quotes. These elements are smoothly blended into the writer’s own ideas.
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12) Uses proper MLA works cited entries with no more than 4 errors.

An“A” paper:

1) Contains an excellent introduction including engaging hooks, clear set-up, clear plan for es
say, and clear main idea.

2) Includes an original, significant idea that is clearly defined and offers illuminating, insightful
interpretation, analysis and/or thought.

3) Follows an inventive and logical organizational plan.

4) Contains clearly focused paragraphs that relate directly back to the thesis and purpose thus
providing cohesiveness for the essay.

5) Uses smooth, varied transitional words, phrases, and sentences to provide unity and coher
ence.

6) Incorporates a strong conclusion that effectively ends the essay.

7) Expertly demonstrates ability to fulfill the assignment (summary, critique, synthesis, literary
analysis, or research) within the assigned length.

8) Communicates in an expressive, clear manner with sophisticated syntax and diction.

9) Contains no more than 3 major grammatical errors (major grammatical errors include

sentence fragments, run-ons, comma splices, and errors in subject/verb agreement include
subject-verb agreement).

10) Uses proper MLA documentation with no more than 3 citation errors (citation errors include
punctuation errors and incorrect information within the parentheses; plagiarism is not con
sidered a citation error).*

11)  Presents illuminating, insightful interpretation and analysis and demonstrates an excellent
ability to summarize, paraphrase, and quote directly.

12) Uses proper MLA works cited entries with no more than 3 errors.

A paper that exhibits any one or more of the following characteristics may receive a“D” or an “F”:
No introduction or poorly developed introduction.

—_

) Fails to cite material correctly or has more than 6 MLA documentation errors.

) Exploits the facts because of lack of understanding of sources, makes no attempt to incor
porate outside sources, or lacks mastery of summary, paraphrase, and/or direct quotes or
uses them awkwardly.

12) Fails to provide works cited entries or has more than 6 errors.

)
2) No central idea or central idea that is unclear.
3) Lacks any sort of organization and purpose.
4) Frequent deviations from thesis and purpose, which provide no essay cohesiveness.
5) No transitions or lacks sufficient use of transitions.
6) No conclusion or a conclusion that does nothing for the essay.
7) Fails to grapple with topic, does not fulfill assignment, or falls short of required length.
8) Uses limited vocabulary and is written in awkward or simple sentences.
9) Contains more than 6 major grammatical errors or contains excessive spelling errors.
0
1

—_

*Examples of plagiarism include word-for-word copying from a source without the use of quotation
marks, failure to acknowledge all quoted material, patchwork plagiarism, and paraphrase without
documentation or with incomplete documentation. An essay that contains plagiarism in any form
should receive a zero “0” for the assignment.
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UPCOMING PROGRAMS
PROGRAMS VIA DVD AND THE INTERNET -- Available 24/7

April 21 - May 5, 2008

“Overcome Everything” with Patrick Combs

2008-2009 Programming Schedule (Dates and topics are subject to change)

September 2008

October 2008

October 2008

November 2008

November 2008

December 2008

January 2009

February 2009

March 2009

April 2009

April 2009

Leadership and Success Series 1

“Designing a Campus Safety Plan”

Leadership and Success Series 2

“Hybrid Classes”

Leadership and Success Series 3

“Dual Credit”

Leadership and Success Series 4

“Online Teaching Tips from Award Winning Professors”

Leadership and Success Series 5

“Classroom Teaching Tips from Award Winning Professors’

Leadership and Success Series 6

As well as two additional programs via a federal grant. Dates to be determined.
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EVALUATE “PLAGIARISM PITFALLS AND PREVENTIONS...”

On a scale of 1-5, with 5 being the highest, rate the videoconference in terms of its value to you.

Excellent Poor

Timeliness of topic 5 4 3 2 1
Program’s format 5 4 3 2 1
Program Host 5 4 3 2 1
Panelists or Instructor 5 4 3 2 1
Handouts 5 4 3 2 1
Technical quality 5 4 3 2 1
Overall evaluation of program 5 4 3 2 1
Local site activitieswereheld? ~  YES  NO
1. Institution name:
2. My current position is: (circle one)

a. Faculty c. Classified Staff

b. Administrator/Professional Staff d. Other

3. What did you like most about the videoconference?

4. What could have been done to make it more valuable to you?

5. What topics would you like to see addressed in future videoconferences?

Return to: STARLINK, 9596 Walnut St., Dallas, TX 75243.
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